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INTRODUCTION

Growth and learning for all is of paramount importance to The Newtown Public Schools. This plan
represents the balance of high expectations and high level of support to reach those expectations.

Though a long-term, collaborative effort that included all stakeholders, an instrument was created that
reflected our commitment to clearly defined expectations; an emphasis on reflection, feedback, and
discussion; input in the evaluation process from students, parents, and peers; and a focus on improving
student learning.

PROFESSIONAL GROWTH PLAN BELIEFS

Student Learning

We believe that all students will excel in a rigorous environment with targeted outcome that reflect the
unique needs of every learner.

We believe that education is a shared responsibility that requires persistence and effort of students,
teachers, parents, and community.

Teaching

We believe that teachers have a responsibility to challenge students to take appropriate learning risks,
to inspire students to take ownership of their learning, and to provide a variety of opportunities to
support student learning both within and beyond the classroom.

We believe that continuous improvement requires critical reflection, peer collaboration, investment in
student growth, and the courage to change.

Professional Growth Plan

We believe that the Professional Growth Plan should meet the needs of all teachers and supervisors
through clear indicators of effective professional practice, multiple measures of teaching and learning,
shared accountability for student performance, and meaningful discourse among practitioners.

We believe that the systemic implementation of the Professional Growth Plan inspires and supports
continuous improvement, provides opportunities for professional growth and leadership, and promotes
excellence in teaching and learning



OVERVIEW

All teachers will be evaluated in four categories, grouped in two major focus areas: Teacher Practice and
Student Learning.

1. Teacher Practice: An evaluation of the core instructional practice and skills that positively
affect student learning. This focus area is comprised of two categories:

(a) Observation of teacher performance and practice (40%) as defined in the
Connecticut Framework for Teacher Evaluation and Support which articulates four
domains and eighteen components of teacher practice.

(b) Completion of teacher action steps toward achievement of parent feedback school-
wide goal (10%) based on information obtained through the previous spring
administration of the Comprehensive School Climate Inventory.

2. Student Learning: An evaluation of teacher contributions to student academic progress, at
the classroom and school level. This focus area is comprised of two categories:

(a) Student growth and development (45%) as determined by the outcome of a
teacher’s student learning objectives (SLOs) measured by Indicators of Academic
Growth and Development (IAGDs).

(b) Completion of teacher action steps toward achievement of student feedback
school-wide goal (5%) based on information obtained through the previous spring
administration of the Comprehensive School Climate Inventory.

Components Composition of Goal Outcome Determined By
Teacher chooses an area Evaluator’s observation and ratings based on
Performance and within his/her teaching on the Newtown Public Schools Domains of
Teachers Practice Indicators Practice (40%) which to focus and reflect Good Teaching
(50%) upon practice. Previous input

from evaluator can help
determine that focus.

School-Wide parent goal set by
Parent Feedback administrator based on Evidence of completed teacher action steps
(10%) outcomes of previous year’s
spring Comprehensive School
Climate Inventory (or

comparable survey)
Student Learning Student Learning 1-4 mutually agreed upon If 1SLO, at least 2 (IAGDs) are required. If
Indicators Objective(s) Student Learning Objectives more than one SLO, at least I IAGD is
(50%) (45%) (SLOs) required per SLO.
School-wide student goal set
Student Feedback by administrator based on Evidence of completed teacher action steps
(5%) outcomes of previous year’s

spring Comprehensive School
Climate Inventory (or
comparable survey)




Components That Determine Annual Teacher Summative Rating

Annual summative ratings are aligned to one of four performance designations: Exemplary, Professional,
Developing or Below Standard. The performance levels are defined as:

Exemplary-Substantially exceeding indicators of performance
Professional-Meeting indicators of performance
Developing-Meeting some indicators of performance but not others
Below Standard-Not meeting indicators of performance

“performance” is determined by progress towards mutually agreed upon indicators and demonstrated
through presentation of evidence.

DEFINITION OF COMPONENTS

Teacher Practice Indicators

The Teacher Practice Indicators evaluate the teacher’s knowledge of a complex set of skills and
competencies and how these are applied in a teacher’s practice. Two components comprise this
category:

e Performance and Practice, which counts for 40%
e Parent Feedback, which counts for 10%

Component #1: Performance and Practice (40%)

The Performance and Practice component is a comprehensive review of teaching practice conducted
through multiple observations, which are evaluated against a standards-based rubric. It comprises 40%
of the summative rating. Following observations, evaluators provide teachers with specific feedback to
identify strong practice, to identify teacher development need and to tailor support to meet those
needs.

Evaluators will use the Newtown Domains of Good Teaching Rubric for teachers and the Student and
Educator Support Specialist (SESS) Practice Framework-CCT Rubric for Effective Service Delivery 2015.

Observation Process

Over the course of a school year, each teacher should be observed through both formal and informal
observations as defined below.

e Formal: Schedule in-class observations that are at least 30 minutes in duration and are followed
by a post-observation conference, and include written and verbal evaluator feedback.



¢ Check-ins: Informal observations, typically unannounced, that are at least ten minutes in
duration and are followed by written evaluator feedback. Post-conference for a Check-In may be
held at the request of the teacher or evaluator.

e Reviews of practice: Non-classroom observations that include but are not limited to:
observations of Professional Learning Community (PLC) meetings, observations of
coaching/mentoring other teachers, reviews of student work or other teaching artifacts.

PLEASE NOTE: Reviewing lesson plans in a pre-conference, prior to a scheduled observation, generally
provides evidence for the planning domain and is considered a part of the formal observation process. it
does not serve as a separate observation or review of practice.

All observations must be followed by feedback within a timely manner. in general, it is expected that
feedback occur within 5 business days.

Pre- and Post-Conferences

Pre-conferences are valuable for establishing the context for the lesson, providing information about the
students to be observed and setting expectations for the observation process and provide the evidence
for Domain 2: Planning for Active Learning. Pre-conferences are optional in certain phases of the plan.

Post-conferences provide a forum for reflecting on the observation against the Newtown Domains of
Good Teaching Rubric or SESS Rubric and for generating action steps that will lead to the teacher’s
improvement. A good post-conference:

e Begins with an opportunity for the teacher to share his/her reflections on the lesson;

e Cites objective evidence to paint a clear picture for both the teacher and the evaluator about
the teacher’s successes, what improvements will be made and where future observations may
focus;

e Involves written and verbal feedback from the evaluator; and

e Occurs within a timely manner, typically within five business days.

All interactions with teachers that are relevant to their instructional practice and professional conduct
may contribute to their performance evaluation. However, certain aspects of the observation process
lend themselves to specific domains. Classroom observations generally provide the most evidence for
Domains 2 and 3, Pre-and Post-Conferences for Domains 1 and 4 and Reviews of Practice for Domain 5.

Feedback

The goal of feedback is to help teachers grow as educators and inspire high achievement in all of their
students. With this in mind, evaluators should be clear and direct, presenting their comments in a way
that is supportive and constructive. Feedback should include:

e Specific evidence and formative ratings on observed indicators of the appropriate rubric;



e Commendations and recommendations on observed practice as related to the rubric;
e Next step and supports to improve teacher practice;
e Follow-up, if necessary.

Performance and Practice Focus Area

Each teacher will work with his/her evaluator to develop a practice and performance focus area through
mutual agreement. All focus areas should have a clear link to student achievement and will guide
observation and feedback conversations throughout the year. Focus areas may be school-wide or grade-
specific focus areas aligned to a particular indicator (i.e. Indicator 3b. Discussion and Questioning
Techniques).

Growth related to the focus area should be referenced in feedback conversations throughout the year.
The focus area and action steps should be formally discussed during the Mid-Year Conference and the
End-of Year Conference. Although performance and practice focus areas are not explicitly rated as part
of the Teacher Performance and Practice component, growth related to the focus area will be reflected
in the scoring of Performance and Practice component.

Component #2: Parent Feedback (10%)

Feedback from parents will be obtained annually and be used to help determine the remaining 10% of
the Teacher Practice Indicators.

The process for determining the parent feedback rating includes the following steps:

1. Each school will administer the Comprehensive School Climate Inventory (developed by the
National Schoo! Climate Center) each spring. Data will be aggregated at the school level.

2. Administrator(s) will determine several school-level parent goals based on the survey
feedback, and other related data;

3. The teacher will identify action steps that will help the school meet one of the school
targets.
Evaluator and teacher will measure progress on identified action steps; and

5. Evaluator will determine a teacher’s summative rating, based on four performance levels.

Performance Levels:

The Parent Feedback Rating reflects the degree to which a teacher successfully reaches his/her parent
goal. This is determined through a review of evidence provided by the teacher and application of the
following scale:

Exceeded (4) — All of the action steps identified in the goal-setting have been fully implemented, as well
as additional actions that are realized throughout the school year as potentially having a positive effect
on the school target.

Met (3) — All of the action steps identified in the goal-setting process have been fully implemented.



Partially Met (2) — All of the action steps identified in the goal-setting process have been partially
implemented, or some of the action steps have been fully implemented.

Did Not Meet (1)- Few or none of the action steps identified in the goal-setting have been implemented.

Student Learning Indicators

Student Learning Indicators are designed to measure a teacher’s impact on student growth and
development. Teachers will develop student learning objectives and identify the means by which those
objectives will be measured. Two components comprise this category:

e Student Learning Objective(s), which counts for 45%
e Student Feedback, which counts for 5%

Component # 3: Student Learning Objective(s) (SLOs)

SLOs are carefully planned, long-term academic objectives. SLOs should reflect high expectations for
learning or improvement and aim for mastery of content or skill development. SLOs are measured by
Indicators of Academic Growth and Development (IAGDs) which include specific assessments/measures
of progress and targets for student progress or mastery.

SLOs will serve as a reference point throughout the year as teachers document their students’ progress
toward achieving the IAGD targets. SLOs may be developed in consultation with colleagues in the same
grade level or teaching the same subject. The final determination of SLOs and IAGDs is made through
mutual agreement between the teacher and his/her evaluator. The steps of the SLO development
process are described in detail below.

Step 1: Review the Data

This first step in this process begins with reviewing school/district initiatives and key priorities,
school/district improvement plans and the building administrator’s goals. Once teachers know their
class roster, they should examine multiple sources of data about their students’ performance to identify
an area(s) of need. Documenting the “baseline” data, or where students are at the beginning of the
year, is a key aspect of this step. It allows the teacher to identify where students are with respect to the
grade level or content area the teacher is teaching.

Examples of data to review:

e Initial performance for current interval of instruction (writing samples, student interest surveys,
pre-assessments etc.)

e Student scores on previous state standardized assessments

e Results from other standardized and non-standardized assessments

e Previous grades in same/similar content area

e Results from diagnostic assessments

e Artifacts from previous learning



e Discussions with other teachers (across grade levels and content areas) who have previously
taught the same students

e Conference with students’ families

e Individual Educational Plans (IEPs and/or 504 plans for students with identified disabilities

It is important that the teacher understands both individual student and group strengths and challenges.
This information serves as the foundation for setting the ambitious yet realistic goals in the next phase.

Step 2: Set the SLO

SLOs are broad goal statements for student learning and expected student improvement. These goal
statements identify core ideas, domains, knowledge and/or skills students are expected to acquire for
which baseline data indicate a need. An SLO should address a central purpose of the teacher’s
assignment and should pertain to a large proportion of his/her students, including specific target groups
where appropriate. Each SLO statement should reflect high expectations for student learning, at least a
year’s worth of growth (or a semester’s worth for shorter courses) and should be aligned to relevant
state, national (e.g. CT Core Standards) or district standards for the grade level or course. Depending on
the teacher’s assignment, an SLO statement might aim for content mastery or else it might aim for skill
development. Teachers with similar assignments may have identical SLOs although they will be
individually accountable for their own students’ results.

Examples of SLOs:
Grades/Subject Student Learning Objective
6™ Grade Social Studies Students will produce effective and well-grounded writing for a
i range of purpose and audiences.
11" Grade Algebra Il Students will be able to analyze complex, real-world scenarios

using mathematical models to interpret and solve problems.
8" Grade English/Language Arts Students will cite strong and thorough textual evidence to
support analysis of what the text says explicitly as well as
inferences drawn from the text.
1%t and 2™ Grade Tier 3 Reading Students will improve reading accuracy and comprehension
leading to an improved attitude and approach toward more
complex reading tasks.

Step 3: Select Indicators of Academic Growth and Development (IAGDs)

An indicator of Academic Growth and Development (IAGD) is an assessment/measure of progress to
include a quantitative target that will demonstrate whether the SLO was met. If a teacher chooses to
create one SLO, he/she must include at least two IAGDs. If more than one SLO is created, then each SLO
must include at least one IAGD but may include multiple, differentiated IAGDs were appropriate.
Teachers whose students take a standardized assessment will create one SLO with an IAGD(s) using that
assessment and an additional IAGD(s) based on a minimum of one non-standardized measure and a
maximum of one additional standardized measure. If a standardized assessment is not available in a



specific content area, the teacher will measure the SLO using non-standardized assessments for their
IAGDs.

The process for assessing student growth using multiple indicators of academic growth and
development must be developed through mutual agreement by each teacher and their evaluator at the
beginning of the year (or mid-year for semester courses).

First half (22.5%) of the IAGD:

One half (22.5%) of the indicators of academic growth and development (IAGDs) should be based on a
standardized indicator, when available and appropriate. Data used as evidence of whether
goals/objectives are met shall not be determined by a single, isolated standardized test score, but shall
be determined through the comparison of data across assessments administered over time. Those
grades or subjects without an available standardized indicator will select, through mutual agreement, a
non-standardized indicator.

For the other half (22.5%) of the IAGDs:
e A maximumn of one additional standardized indicator, if there is mutual agreement;
e A minimum of one non-standardized indicator
Standardized assessment is characterized by the following attributes:
e Administered and scored in a consistent-or “standard”-manner;
e Aligned to a set of academic or performance “standards,”
e Broadly-administered (e.g., nation-or statewide);
e Commercially-produced; and
e Often administered only once a year, although some standardized assessments are
administered two or three times per year

IAGDs should be rigorous, attainable and meet or exceed district expectations (rigorous targets reflect
both greater depth of knowledge and complexity of thinking required for success). Each indicator should
make clear:

1. What evidence/measure of progress will be examined

2. What level of performance is targeted; and

3. What proportion of students is projected to achieve the targeted performance level.
IAGDs can also address student subgroups, such as high or low-performing students or ELL students. It is
through the initial examination of student data that teachers will determine what level of performance
to target for which population(s) of students.
IAGDs are unique to the teacher’s particular students; teachers with similar assignments may use the
same assessment(s) measure of progress for their SLOs, but it is unlikely they would have identical
targets established for student performance. For example, all second grade teachers in a district might
set the same SLO and use the same reading assessment (measure of progress) to measure their



SLOs, but the target(s) and/or the proportion of students expected to achieve proficiency would likely

vary among second grade teachers. Additionally, individual teachers may establish multiple

differentiated targets for students achieving at various performance levels.

Taken together, an SLO and its IAGD(s) provide the evidence that the objective was met. The following

are some examples of IAGSs that might be applied to the precious SLO examples:

Grades/Subject

SLO

IAGD(s)

6™ Grade Social Studies

Students will produce effective and
well-grounded writing for a range of
purposes and audiences

By May 15:

Students who scored a 0-1 out of 12 on
the pre-assessment will score 6 or
better.

Students who scored a 2-4 will score 8
or better.

Students who scored 5-6 will score 9 or
better.

Students who scored 7 will score 10 or
better.

*This is one IAGD{assessment/measure
of progress) that outlines differentiated
targets based on pre-assessments.

9™ Grade Information Literacy

Students will master the use of digital
tools for learning to gather, evaluate
and apply information to solve problems
and accomplish tasks.

By May 30:

90%-100% of all students will be
proficient (scoring a 3-4) or higheron 5
of the 6 standards (as measured by 8
items) on the digital literacy assessment
rubric.

*This is one IAGD(assessment/measure
of progress) illustrating a minimum
proficiency standard for a large
proportion of students.

11" Grade Algebra 2

Students will be able to analyze
complex, real-world scenarios using
mathematical models to interpret and
solve problems

By May 15:

80% of Algebra 2 students will score an
85 or better on a district Algebra 2 math
benchmark

*This is one IAGD{assessment/measure
of progress) illustrating @ minimum
proficiency standard for a large
proportion of students.

9™ Grade ELA

Cite strong and thorough textual
evidence to support analysis of what the
text says explicitly, as well as inferences
drawn from the text.

By Junel:

27 students who score 50-70- on the
pre-test will increase scores by 18 points
on the post test.

40 students who score 30-49 will
increase by 15 points.

10 students who scored 0-29 will
increase by 10 points.

*This is one IAGD (assessment/measure
of progress) that has been differentiated
to meet the needs of varied student
performance groups.

1 and 2™ Grade Tier 3 Reading

Students will improve reading accuracy
and comprehension leading to an
improved attitude and approach toward
more complex reading tasks.

By June:

IAGD #1: Students will increase their

attitude towards reading by at least 7
points from baseline on the full scale

score of the Elementary Reading




Attitude Survey, as recommended by
authors, McKenna and Kear.

IAGD #2 Students will read instructional
level text with 95% or better accuracy
on the DRA.

Grade 1-Expected outcome-Level 14-16.
Grade 2-Expected outcome- Level 22-
24,

*These are two IAGDs using
assessments/measures of progress.
IAGD #2 has also been differentiated to
meet the needs of varied student
performance groups.

Step 4: Provide Additional Information

During the goal-setting process, teachers and evaluators will document the following:

Baseline data used to determine SLOs and set IAGDs;

Selected student population supported by data;

Learning content aligned to specific, relevant standards;

Interval of instruction for the SLO;

Assessments/measures of progress teacher plans to use to gauge students’ progress;

Instructional strategies

Any important technical information about the indicator evidence (like timing or scoring plans);

and

Professional learning/supports needed to achieve the SLOs.

Step 5: Submit SLOs to Evaluator for Review

SLO’s are proposals until the teacher and the evaluator mutually agree upon them. Prior to the
Goal-Setting Conference, the evaluator will review each SLO relative to the following criteria to
ensure that SLOs across subjects, grade levels and schools are both rigorous and comparable:

Baseline-Trend Data

Student Population

Standards and Learning Content

Interval of Instruction

Assessments/Measures of Progress

Indicators of Academic Growth and Development (IAGDs)/Growth Targets
Instructional Strategies and Supports

10




Step 6 Monitor Student Progress

Once SLOs are finalized, teachers should monitor students’ progress towards the objectives.
Teachers can, for example, examine students work; administer interim assessments and track
students’ accomplishments and struggles. Teachers can share their interim findings with colleagues
during collaborative time, and they can keep their evaluator apprised of progress. Progress towards
SLOs/IAGDs and action steps for achieving progress should be referenced in feedback conversations
throughout the year, and particularly during the Mid-Year Conference with Evaluator. SLOs can be
adjusted during the Mid-Year Conference if there is a substantial change from when the SLOs were
set, such as change in teaching assignment or a significant shift in the student population. Any
changes to the SLOs must be mutually agreed upon by the evaluator and the teacher.

Step 7: Assess Student Outcomes Relative to SLOs

At the end of the school year, the teacher should collect the evidence required by their IAGDs, upload
artifacts to the data management software system, and submit it to their evaluator. Along with the
evidence, teachers will complete and submit a self-assessment, which asks teachers to reflect on the
SLO outcome by responding to the following four statements:

Describe the results and provide evidence for each IAGD.
Provide your overall assessment of whether this objective was met.
Describe what you did that produced these results.

Cl A

Describe what you learned and how you will use that learning going forward.

Evaluators will review the evidence and the teacher’s self-assessment and assign one of four ratings to
each SLO. Exceeded (4 points), Met (3 points), Partially Met (2 points), or Did Not Meet (1 point). These
ratings are defined as follows:

Exceeded (4)- All or most students met or substantially exceeded the target(s) contained in the
indicator(s).

Met (3)- Most students met the target (s) contained in the indicators within a few points on either side
of the target(s).

Partially Met (2)-Many students met the target(s), but a notable percentage missed the target by the
more than a few points. However, taken as a whole, significant progress towards the goal was made.

Id not Meet (1)- A few students met the target(s) but a substantial percentage of students did not. Little
progress towards the goal was made.

For SLOs with more than one IAGD, the evaluator may score each indicator separately and then average
those scores for the SLO score, or he/she can look at the results as a body of evidence regarding the
accomplishment of the objective and score the SLO holistically.

11



If there is only one SLO, the final rating is the outcome for that SLO. If more than one SLO was created,
the final rating is an average of their two (or more) SLO scores. For example, if one SLO was “Partially
Met” for a rating of 2, and the other SLO was “Met” for a rating of 3, the Student Growth and
Development rating would be 2.5 (2=3)/2. The individual SLO rating and the Student Growth and
Development rating will be shared in advance of and discussed with teachers during the End-of-Year
Conference.

Averaged Domain-Level Score

SLo1 2

SLo2 3

Student Growth and Development Rating 2.5

PLEASE NOTE: For SLOs that include an indicator(s) based on state standardized assessments, results
may not be available in time to score the SLO prior to the June 20 deadline. In this instance, if evidence
for other indicators in the SLO is available, the evaluator can score the SLO on that basis. Or, if state
assessments are the basis for all indicators an no other evidence is available to score the SLO. However,
once the state assessment data is available, the evaluator should score or rescore the SLO, then
determine if the new score changes the teacher’s summative rating. The evaluation rating can be
amended at the time as needed, but no later than September 15.

Component #4 Student Feedback (5%)

Feedback from students will be obtained annually and be used to help determine the remaining 5% of
the Student Learning Indicators.

The process for determining the student feedback rating includes the following steps::

1. Each school will administer the Comprehensive School Climate Inventory (developed by the
National School Climate Center) each spring. Data will be aggregated at the school level.

2. Administrator(s) will determine several school-level student goals based on the survey
feedback and other relevant data;

3. The teacher will identify action steps that will help the school meet one of the school
targets.
Evaluator and teacher will measure progress on identified action steps; and

5. Evaluator will determine a teacher’s summative rating, based on four performance levels.

The Student Feedback Rating reflects the degree to which a teacher successfully reaches his/her student
goal. This is determined through a review of evidence provided by the teacher and application of the

following scale:

12



Exceeded (4)- All of the action steps identified in the goal-setting process have been fully implemented,
as well as additional actions that are realized throughout the school year as potentially having a positive
effect on the school target.

Met (3)-All of the action steps identified in the goal-setting process have been fully implemented.
Partially Met (2) - All the action steps identified in the goal-setting process have been partially
implemented, or some of the action steps have been fully implemented.

Did not Meet (1) - Few or none of the action steps identified in the goal-setting process have been
implemented.

13



SUPPORT AND DEVELOPMENT

When paired with effective, relevant and timely support, the evaluation process has the potential to
help move teachers along the path to, and support, exemplary practice.

Process

Evaluators and learners will participate in three conferences during the school year. The purpose of the
conferences are to assist the learner in setting rigorous but attainable goals, provide appropriate
feedback and support (including additional learning opportunities), and reflect on how learning was
impacted by the teacher’s actions.

1. Goal-setting Conference (by October 31): Review of goals and action plans,
recommendations and mutually agreed upon adjustments to goals and action plans if
warranted.

2. Mid-Year Conference (by February 15): Reflection, review of progress on goals and action
plans, opportunity for revisions of strategies or approach(s) and mutually agreed upon
adjustments to goals and action plans if warranted.

3. End-of-Year Conference (within 15 days of the last day of school): Teacher Self-Assessment
and Reflection; Recommendations and Commendations and Final Summative Rating
provided by evaluator determined by June 30" which can be adjusted by September 15™ if
needed.

Evaluation-Based Professional Learning
Newtown teachers will identify their professional learning needs in mutual agreement with his/her
evaluator based on conversations throughout the evaluation process. The process may also reveal areas

of common need among teachers, which can then be targeted with school-wide professional
development opportunities.

Recommendations or requests for professional development will be accommodated through the use of
several district resources. Newtown educators will have access to at least one online vendor (e.g.
BloomBoard) to offer online professional learning. In-house professional development will be offered for
new district initiatives. The district will support attendance at professional organization workshops and
regional conferences. The district Professional Learning Committee will develop and administer surveys
to determine professional development needs across the district and organize in district presentations
(including technology integration, etc.)

Improvement and Remediation Plans
If a teacher’s performance is rated as developing or below standard, it signals the need for the

administrator (or evaluator) to create an individual teacher improvement and remediation plan. The
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plan should be developed in consultation with the teacher and his/her exclusive bargaining
representative. Improvement and remediation plans must:
e Identify resources, support and other strategies to be provided to address documented
deficiencies
e Indicate a timeline for implementing such resources, support, and other strategies, in the
course of the same school year as the plan is issued; and include indicators of success
including a summative rating of Professional or better at the conclusion of the improvement
and remediation plan.

The Newtown Teacher Growth Plan further delineates the steps of this process in the Intensive
Supervision Phase, developed according to district philosophy and legislative requirements.

Career Development and Growth

Rewarding exemplary performance identified through the evaluation process with opportunities for
career development and professional growth is a critical step in building confidence in the Teacher
Growth Plan and in building the capacity of all teachers. Examples of such opportunities are: observation
of peers; mentoring early-career teachers; leading Professional Learning Communities; and focused
professional development based on goals for continuous growth and development.

ANNUAL ORIENTATION PLAN

High quality teaching is imperative for student success. Newtown Public Schools are committed to
supporting the professional growth of its educators in order to promote excellence in teacher practice
as measured by research-based indicators identified with student success. As a learning community
focused on continuous improvement for all, the district recognizes the importance of on-going review of
classroom practice. District-wide conversations about teaching and learning must include a common
understanding of best practice.

The Newtown Teacher Growth Plan identifies levels of teaching performance and supports educators in
attaining higher levels of practice. In order to achieve a culture of continuous improvement and the
attainment of district goals, each educator must understand and adhere to the beliefs and process of
the professional growth plan.

Current Staff
An overview of the Newtown Teacher Growth Plan will be presented to all teachers by principals at the
first or second faculty meeting of the school year. Highlighted components of the educator professional
growth plan will include plan beliefs, terminology, phases, and levels of performance.

New Staff

All new staff will attend a one-week induction experience during the month of August. In addition to
various topics relevant to district orientation, the NPS Teacher Growth Plan and educator responsibilities
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are an important part of the agenda. Each staff member will be trained in and familiarized with the NPS
Teacher Growth Plan.
Annual Induction

At the onset of each school year, each certified staff member, with his/her evaluator, will review the
appropriate phase that will direct his/her professional experience for the school year.
EVALUATOR PROFICIENCY

All evaluators of Newtown certified staff must be trained in the Newtown Teacher Growth Plan. There
will be an annual training session(s) held each summer. During the school year, evaluators will regularly
engage in calibration exercises. There will be an annual calibration performance activity. There will be an
understanding of how rubrics are being used during observations so evaluations look the same and
certified staff receives similar feedback.

If an evaluator does not demonstrate competency, the superintendent will develop a plan for the
evaluator to achieve competency. Newtown evaluators will employ professional development
opportunities, possibly including CT State Department of Education training, in addition to instructional
rounds, and professionally-produced videos of classroom lessons to continually develop and improve
evaluator feedback to teachers.

PHASES OF TEACHER GROWTH PLAN

Introduction
The Newtown Public Schools Teacher Growth Plan recognizes that there are stages of development in
the career of an educator. At different levels, different types and amount of support are needed, and
some performance expectations (e.g. team participation) vary. Each level-Induction Phase, Professional
Growth Phase, and Intensive Supervision Phase-includes a clear description of performance
expectations, a timeline for events, and a list for teachers and evaluators to easily keep track of required
elements.

Implementation
All teachers will be observed a minimum of 3 (three) times, depending on their associated phase, and
will include a combination of formal, informal, announced, unannounced, classroom and non-classroom
observations, as indicated in the table below.

Review of Practice

Phase

Definition of Phase

Formal in-Class
Observation

Check-ins (informal, In-
class Observations

(Non-Classroom
Observations)

Induction Phase

All first and second
year teachers in NPS

A minimum of 3; two
of 3include a
preconference and all
include a post
conference

A minimum of 1

None required

Professional Growth
Phase

Teachers in Year 3 or
beyond with a
Professional or

Exemplary rating in the

A minimum of 1 formal
in-class observation no
less frequent than
every 3 years

A minimum of 1 in the
year of a formal
observation; a
minimum of 3 in all

One per year
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previous year

other years

Intensive Supervision
Phase

Teachers in Year 3 or
beyond with
Developing or Below
Standard rating in the
previous year

A minimum of 3; two
of 3toinclude a
preconference and all
to include a post-
conference

A minimum of 1 to
include post-
observation
conference

One per year

Induction Phase

Who: All teachers who are new to the Newtown Public Schools will enter the Induction Phase and
remain in this phase for two years.

Support: All new teachers will be assigned a primary evaluator and a district mentor (who will also serve
as the TEAM mentor for those in TEAM) who will help clarify and model behavior that is consistent with
the Newtown Public Schools Teacher Growth Plan and the Connecticut Common Core of Teaching. All
teachers will participate in the Newtown Public Schools new teacher induction program within one year
of hire.

Focus: Collaboration with formal and informal mentors, evaluator(s), and team(s) to develop their skills
as a Newtown Public Schools’ Teacher.

Process: Teachers will complete goals and submit them to their evaluator for approval by October 10.
Prior to October 31, teachers in the Induction Phase will meet with his/her evaluator for the Goal-
Setting Conference to review and finalize goals. The conference will result in an agreement between the
evaluator and educator on at least three (3) goals; a minimum of 1 SLO with 2 IAGDs, action plans for 1
Parent Goal and 1 Student Feedback Goal. It is strongly recommended that teachers in

Induction Phase opt to develop one (1) SLO with two (2) IAGDs in addition to the parent and student
feedback goals. Following the conference, the finalized goals will be approved by the evaluator and
signed-off by the teacher.

Observations: Induction Phase teachers will be evaluated with a minimum of three Formal Observations
and at least one Check-In (informal in-class observation) during each year of this phase. Feedback from
all observations will be based on the Newtown Domains of Good Teaching Rubric and the foundational
skills in the Connecticut Common Core of Teaching standards.

Formal Observation: Induction Phase teachers will have three Formal Observations. A Formal
Observation is a scheduled in-class observation lasting at least 30 minutes. Two of these
observations will be completed before February 1. A third observation will occur by March 15.

Prior to two Formal Observations, the teacher will complete the Pre-Observation Form and

share it with his/her evaluator prior to the Pre-Observation Conference. The Pre-Observation
Conference will be held to provide information about the learning goals and strategies for the
class. At the same time, the conference will determine the focus of the observation. The need
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for a Pre-Observation Conference for all subsequent observations will be determined by the
evaluator.

Post-Observation Conferences will be held to reflect on and discuss the achievement of the
goals. Prior to this conference, induction Phase teachers will complete and share the Post-
Observation Reflection Form with their evaluator. Feedback from the observation will be shared
by the evaluator within ten school days of the Post-Observation Conference. If needed,
additional formal and informal observations may be scheduled by the evaluator.

Check-ins: Induction Phase teachers will have at least one Check-In. A Check-In is an
unannounced in class-observations lasting at least ten minutes. At least one Check-In must be
completed April 1. The evaluator will provide timely feedback to the learner for Check-ins. A
post-conference may be requested by either the evaluator or teacher following a check-in.
NOTE: Check-Ins may take place prior to the Goal-Setting Conference.

Peer Observation: The Induction Phase teachers will conduct at least two (2) visits to classrooms of
teachers in his/her team, grade level, or subject area (not including visits to mentor’s classroom),
complete a reflection of the observed lesson (Peer Observation Teacher Reflection), and discuss it with
his/her mentor.

Mid-year Conference: Induction Phase teachers will have a Mid-year Conference with his/her evaluator
before February 15. The purpose of this conference is for the teacher and evaluator to engage in a
reflective discussion focused around the following topics: progress on SLOs, progress on Parent and
Student Goal action plan, areas of strength, areas of potential growth and means of additional support,
if needed. This is also an opportunity for revisions of strategies and mutually agreed upon adjustments
of student learning goals, if warranted.

Professional Expectations: All induction Phase teachers are expected to participate in Professional
Learning Communities (PLCs) with his/her team as associate members. Attendance and participation at
all meetings its expected, but the Induction Phase teachers will have responsibility for only the needs of
his/her classroom.

End—of-Year-Conference: Induction Phase teachers will complete the End-of Year Teacher Self-
Assessment and Reflection Form prior to the End-of-Year Conference and share it with their evaluator.
Following a review of the End-of-Year Teacher Self-Assessment and Reflection Form, the evaluator will
complete the Final Rating Summative Worksheet. The Final Rating Summative Worksheet will be shared
with the teacher in advance of the End-of-Year Conference so that they may review it ahead of time.
During the conference, the evaluator will go through the worksheet with the teacher and make any
necessary and mutually agreed upon adjustments. The worksheet will be finalized at the conclusion of
the conference. If the teacher would like to include additional comments, there will be a place for
him/her to do so. Using the End-of-Year Evaluator Feedback Form, the evaluator will include information
that extends beyond the final rating summary through the Recommendations/Commendations section.

18



The evaluator must include agreed upon Next Steps for any indicators rated below Professional on the
Newtown Domains of Good Teaching Rubric and/or any other area(s) that have been identified as
needing improvement.

Induction Phase Chart

By October 10*

Goal-Setting Form shared with evaluator

By October 31

Goal-Setting Conference with evaluator

Before January 1

Peer Observation #1 (includes discussion with mentor

Before February 1

Formal Observation #1 and #2

Before the Lesson:
e  Complete and share the Pre-Observation Form and Supporting Documents prior to Pre-
Observation Conference
e  Pre-Observation Conference with evaluator
After the Lesson:
e  Complete and share the Post-Observation Lesson Reflection Form
e  Share any additional Supporting Documents with evaluator
e  Post-Observation Conference with evaluator
e  Evaluator Feedback shard with teacher

Before February 15

Mid-Year Conference
e  Share Supporting Documents (data and evidence related to goals) with evaluator prior to
conference
e Be prepared to discuss suggested questions for Conference

Before March 15

Formal Observation#3

Before the Lesson:
e  Complete and share the Pre-Observation Form and Supporting Documents prior to Pre-
Observation Conference
e  Pre-Observation Conference with evaluator
After the Lesson:
s  Complete and share the Post-Conservation Reflection Form
e  Share any additional Supporting Documents with evaluator
e  Post-Observation Conference with evaluator
e  Evaluator Feedback shared with teacher

Before April 1

At least one Check-In by evaluator
e  Feedback shared by evaluator within 5 days
e  Post-Check-In Conference if requested by either teacher or

Prior to End of Year
Conference

Share Supporting Documents (data and evidence related to goals) with evaluator
Complete and share End of Year Teacher Self-Assessment and Reflection
Review Final Summative Workshop shared by evaluator

Before April 1

End —of-Year Conference (may be satisfied by mid-year Conference by consent of teacher and evaluator

Before April 15

Receive and review End-of-Year Evaluator Feedback
Share Teacher Comments (optional)

Before June 1

Peer Observation #2 {includes discussion with mentor)

Before June 1

Share Additional Supporting Documents (end of —year data and additional evidence related to goals)
completed

*Check-ins may take place prior to October 10"
Note: Dates may be adjusted at the direction of the NPS to make up for school days missed due to

closures.




Professional Growth Phase

Who: Teachers who are in their third year or beyond with a Professional or Exemplary rating in the
previous year.

Support: All teachers will be assigned a primary evaluator who will help monitor and support
professional practice that are consistent with the Newtown Public Schools Teacher Growth Plan and the
Connecticut Common Core of Teaching. Teachers will continue to collaborate with Professional Learning
Communities at the school and/or district level.

Focus: To promote ongoing professional growth that will build Newtown Public Schools’ capacity to
improve student achievement.

Process: Teachers will complete goals and submit them to their evaluator for approval by October 10.
Prior to October 31, teachers in the Professional Growth Phase will meet with his/her evaluator for the
Goal-Setting Conference to review and finalize goals. The conference will result in an agreement
between the evaluator and educator on at least three (3) goals: a minimum of 1 SLO with 2 |IAGDs,
action plans for 1 Parent Goal and 1 Student Feedback Goal. Following the conference, the finalized
goals will be approved by the evaluator and signed-off by the teacher.

Observations: Professional Growth Phase teachers will be evaluated with a minimum of one Formal
Observation no less frequently than once every three years and a minimum of one Check-In and one
Review of Practice every year. Feedback from all observations will be based on the Newtown Domains of
Good Teaching Rubric and the foundational skills in the Connecticut Common Core of Teaching
standards.
Formal Observations: Professional Growth Phase teachers will have a minimum of one Formal
Observation no less frequently than once every three years. A Formal Observation is a
scheduled in-class observation lasting at least 30 minutes. Formal Observations will be
scheduled to take place prior to April 1.

Prior to a Formal Observation, the teacher will complete and share the Pre-Observation Form.
Pre-Observation Conferences will be held at the request of either the teacher or the evaluator,
but are not mandatory.

Post-Observation Conferences will be held to reflect on and discuss the observation. Prior to this
conference, Professional Growth Phase teachers will complete and share the Post-Observation
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Reflection Form with their evaluator. Feedback from the observation will be shared by the
evaluator within ten school days of the Post-Observation Conference. Additional Formal
Observations may be scheduled at the request of the evaluator.

Check-Ins: Professional Growth Phase teacher will have at least one Check-In in years in which a
Formal Observation is conducted; there will be at least three Check-ins in all other years.
Check-Ins are typically unannounced in-class observations lasting at least ten minutes. At least
one Check-In will occur prior to December 1, if no Formal Observation is scheduled to take
place. Otherwise, all Check-Ins must occur by May15th. The evaluator will provide timely
feedback to the learner or check-ins. A post- conference may be requested by either the
evaluator or teacher following a check-in. NOTE: Check-Ins may take place prior to the teachers
submitting goals.

Reviews of Practice:

A Review of Practice is a non-classroom observation that may be made while a teachers is participating
in duties other than teaching. Examples include, but are not limited to, participation in a team meeting
or PLC, parent meeting, parent-teacher conferences, PPTs, review of student work or other teaching
artifacts.

Mid-Year Conference: page 19

Professional Growth Phase teachers will have a Mid-Year Conference with his/her evaluator before
February 15. The purpose of this conference is for the teacher and evaluator to engage in a reflective
discussion focused around the following topics: progress on SLOs, progress on Parent and Student Goal
action plans, teacher’s role as a member of a PLC, teacher’s professional contributions to the school
and/or district, areas of strength and areas of potential growth. This is also an opportunity for revisions
of strategies and mutually agreed upon adjustments of students learning goals, if warranted.

Professional Expectations:
It is expected that Professional Growth Phase teachers will participate in regular, scheduled
conversations about student achievement with PLCs, evaluators, or teacher leaders.

Teacher contributions will be demonstrated by participation in the following: TEAM Mentor, informal
mentor, reflection paper reviewer, peer coach, classroom visits, peer observations, lesson study,
national board certification, school or district committees, cooperating teacher, professional
development presenter, curriculum writing, or other activities that contribute professional development
of the organization.

Teachers will meet the supervision requirements of their appropriate professional organization.

End-of- Year Conference:
Professional Growth Phase teachers will complete the Teacher Self-Assessment and Reflection Form
prior to the End-of-Year Conference and share it with their evaluator. Following a review of the Teacher
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Self-Assessment and Reflection Form, the evaluator will complete the Final Rating Summative
Worksheet. The Final Rating Summative Worksheet will be shared with the teacher in advance of the
year end conference so that they may review it prior to the conference. During the conference, the
evaluator will go through the worksheet with the teacher and make any necessary and mutually agreed
upon adjustments. The worksheet will be finalized at the conclusion of the conference. If the teacher
would like to include additional comments, there will be a place for him/her to do so. Using the
Evaluator Feedback Form, the evaluator will include information that extends beyond the final rating
summary through the Recommendations/Commendations section. The evaluator must include agreed
upon Next Step for any indicators rated below Professional on the Newtown Domains of Good Teaching
Rubric and/or any other area(s) that have been identified as needling improvement.

Professional Growth Phase Chart

By October 10* Goal-Setting Form shared with evaluator

Goal-Setting Conference with evaluator
By October 31 Goal reviewed and approved by evaluator
Goals signed-off on by teachers following Conference

One Check-in by evaluator (in Year with no Formal Observation)
By December 15 e  Feedback shared by evaluator within 5 days
e  Post-Check-In Conference if requested by either or evaluator

Mid-Year Conference

Before Feb. 15 e  Share Supporting Documents (data and evidence related to goals with evaluator prior to
conference)

e Be prepared to discuss suggested questions for Conference

Review of Practice
Before March 1 e  Observation
e Feedback shared by evaluator within 5 days

Formal Observation (if scheduled)

Before the Lesson:

e  Complete and share the Pre-Observation Form and submit Supporting Documents prior to Pre-
Before April 1 Observation Conference

e  Pre-Observation Conference with evaluator, if requested
After the Lesson:

e  Complete and share the Post-Observation Reflection Form

e  Share any additional Supporting Documents with evaluator

e  Post-Observation Conference with evaluator

Remaining Check-Ins (total # dependent upon whether a Formal takes place
Before May 15 e Feedback shared by evaluator within 5 days
e  Post-Check-In Conference if requested by either teacher or evaluator

End-of Year Conference

Before the Conference
Before June 10 e  Complete and share the Teacher Self-Assessment & Reflection Form
e  Evaluator completes and shares the Final Summative Worksheet
During the Conference
e  Final Rating Summative Worksheet is reviewed; mutually agreed upon adjustments may be made

Before the Last e  Evaluator completes and shares Evaluator End-of-Year Feedback
day of School e  Teacher signs-off on Conference

* Check-Ins may take place prior to October 10"
Note: Dates may be adjusted at the direction of the NPS to make up for school days missed due to closures.
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Intensive Supervision Phase

Who: The district must provide a plan on individual educator improvement and remediation for
educators whose performance is developing or below standard OR for any educator experiencing
performance problems, design in consultation with such educator and his/her exclusive bargaining
representative.

Support: Primary evaluator, other district professionals or members of the school-based or district team

Focus: The purpose of the Intensive Supervision Phase is to provide support and assistance to help
teachers meet the districts teaching standards. Teachers will be assigned to this level by their primary
evaluator to correct identified performance problems. The Intensive Supervision Phase requires an
Intensive Supervision Action Plan that addresses the specific performance problems of an individual
teacher, clarifies performance expectations, and provides support in order to help the teacher address a
pattern of performance problems. The Intensive Supervision Phase offers structure, clarity of purpose,
and the needed support in order to help the teacher meet the mission, beliefs and goals of Newtown
along with the Connecticut Common Core of Learning, Common Core of Teaching, and the K-12
Curriculum Goals and Standards. The Intensive Supervision Phase will be implemented for a period of 45
school days and may be extended for an additional 45 school days. The extension of the Intensive
Supervision Phase, upon evaluator determination, will be based upon progress toward performance
expectations. The plan should match the needs of the individual teacher, the school, and the district.

Prior to the initiation of the Intensive Supervision Phase, the primary evaluator will provide written
notification to the teacher of specific areas of concern, resources available to the teacher to address
these concerns, and a clearly defined timetable. Failure to correct the performance deficit(s) will result
in placement on the Intensive Supervision Phase.

Process:

Component I: Definition of the Problem

The primary evaluator identifies the standard or standards the teacher is not meeting and for each
standard describes the specific problem. Performance problems may include, but are not limited to:
deficient knowledge of students, content, or pedagogy; poor lesson development, instruction, or
assessment techniques; ongoing classroom management difficulties, ineffective or insufficient
participation in PLCs; inability to exhibit adequate professional practice; poor attendance; survey results;
or deficiencies in order aspects of the Connecticut Common Core of Teaching/job description.
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For each problem, the evaluator will describe in writing the data that was used to verify the problem.
Sources may include, but are not limited to: teacher observation, parent or student reports, student
learning data, examination of teaching materials, poor attendance, repeated tardiness, continued lack of
attention to deadlines, or being non-responsive to requests for information. The teacher may review
this written summary and submit a written response to be included in his or her personal file.

Component II: Intensive Supervision Action Plan

The teacher designs an Intensive Supervision Action Plan in collaboration with the evaluator. The plan
will clearly outline the desired outcome(s) or behavior (s) and the intervention strategies designed to
address the problem. The Intensive Supervision Action Plan will be in place for 45 school days.

The Intensive Supervision Action Plan will include:
e Clear statement of deficit (s)
e Record of assistance provided to date
e Statement that the teacher has the right to submit a written response for inclusion in personnel
file
e Timeline
e Objectives
o Source(s) of evidence of improvement
e Resources and support

The Intensive Supervision Action Plan objectives will be clear, specific, and in response to a pattern of
behavior outlined by the evaluator in the written summary. An objective will be written for each
identified problem or the Connecticut Common Core of Teaching Standard(s) that is (are) identified as
deficient. The evaluator, with input from the teacher, will determine the number of objectives to be
addressed simultaneously. If the defined period of the Intensive Supervision Action Plan includes the
end of the school year, the plan will include a teacher reflection, an end-of-year conference, and a
written summative evaluation.

For each standard in need of improvement, the teacher and evaluator will outline the data or evidence
of improvement that needs to be collected. Multiple data sources will need to be collected in order to
demonstrate evidence of improvement. Other professionals, such as central office staff, content
specialists, department heads, and other teachers may be called upon at the request of the teacher or
evaluator to provide assistance.

For each standard in need of improvement, the teacher and evaluator will identify appropriate
resources and support. These supports might include, but are not limited to: peer support, professional

development, professional reading, peer observations, reflective journal, videotaping of lessons, etc.

The final written Intensive Supervision Action Plan will be provided to the teacher. Copies will

24



be provided to the Superintendent for the teacher’s personnel file, and to the evaluator.

In the event that the teacher and evaluator cannot agree on the specific steps of the

Intensive Supervision Action Plan, each teacher or evaluator will prepare an Intensive Supervision Action
Plan and will meet within 3 school days in a final attempt to reach a collaborative agreement. If no
agreement is reached, a team consisting of the teacher and a representative of the teacher’s choice, the
evaluator and a representative of the evaluator’s choice, and the Superintendent or

Assistant Superintendent will convene within 5 school days to determine the specific steps of the
Intensive Supervision Action Plan.

Component lll; Evaluation
Upon the end of the established timeline, the evaluator will write an Intensive Supervision Action Plan
Evaluation indicating whether the teacher has met the plan’s objectives and outlining the next steps in
the teacher’s evaluation process. There are four possible judgments:
A. The problem is satisfactorily addressed and the teacher returns to the Professional Growth
Phase.
B. The problem has been partially addressed, but the Intensive Supervision Action Plan needs
to be continued with some modifications.
C. The initial problem is addressed, but there are other areas that need to be addressed, thus
requiring a new Intensive Supervision Action Plan.
D. Little to no improvement has been noted, and the evaluator must decide on the next steps
that may include more intensive assistance or termination.
Prior to all formal observations, the teacher will complete the Pre-Observation Form. For formal
observations, a pre-observation conference will be held to provide information about the learning goals
and strategies for the class. At the same time the conference will determine the focus of the
observation. For both formal and informal observation, a post-observation conference will be held to
reflect on and discuss the achievement of goals. Prior to each conference, teachers on the Intensive
Supervision Phase will complete the Post-Observation Lesson Reflection form to be shared with their
evaluator. Written Post-Observation Reports will be submitted to the teacher on the day of the post-
observation conference

Additional formal and informal observation may be conducted at any time throughout the intensive
supervision phase.
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Intensive Supervision Phase Chart

Any time during school year

Written notification of potential placement on Intensive Supervision Phase including:
e  Documentation of identified deficits
e  Suggested resources for support

30 days after notification of
potential placement on
Intensive Supervision

Written notification of change of evaluation phase to Intensive Supervision if needed

Before 5 school days into the
Intensive Supervision Phase

Finalize Intensive Supervision Action Plan (done collaboratively by teacher and evaluator)

Within 10 school days into the
Intensive Supervision Phase

Formal observation #1
e  Pre-observation date (optional)

Pre-observation form (optional)

Pre-observation conference (optional)

Observation

Post-observation lesson reflection

e  Post-observation conference (within 5 school days)

e  Written post-observation report {(within 5 school days of the observation;
additional notes may be added during the post-observation conference)

Within 20 school days into the
Intensive Supervision Phase

Formal observation #2
e Pre-observation date (optional)
e  Pre-observation form {optional)
e  Pre-observation conference (optional)
e Observation
e  Post-observation lesson reflection
e  Post-observation conference (within 5 school days)
e  Written post-observation report (within 5 school days of the observation;
additional notes may be added during the post-observation conference)

Within 30 school days into the
Intensive Supervision Phase

Formal observation #3
e  Pre-observation date (optional)
s  Pre-observation form (optional)
e  Pre-observation conference (optional)
e  Observation
e  Post-observation lesson reflection
e  Post-observation conference (within 5 school days)
e  Written post-observation report (within 5 days of the observation; additional
notes may be added during the post-observation conference)

Within 45 school days into the
Intensive Supervision Phase

Decision by evaluator whether or not to extend Intensive Supervision for additional 45
days.
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EVALUATION COMMITTEE/CONFLICT RESOLUTION

The right to appeal is a necessary component of the evaluation process and is available to every
professional educator at any point in the evaluation process. It is expected that most disagreements will
be resolved informally between the evaluator and the teacher. The purpose of the appeal process is to
secure fair solutions to problems or disagreements, which from time to time may arise. Problems may
be related to procedural concerns within the evaluation process, such as where the evaluator and the
teacher cannot agree on objectives, the evaluation period, feedback or the professional development
plan. An appeal will not be considered if it relates only to the content or substance off the evaluation.
An appeal must relate directly to specific areas, sections, and/or procedures of the Professional Growth
Phase or Intensive Supervision Phase.

If the need for an appeal occurs, the teacher must submit a written request to the Assistant
Superintendent. The Assistant Superintendent will contact the evaluator and teacher within five (5)
school days of receiving the appeal to arrange an Appeal Committee review. The Appeal Committee will
schedule joint meeting with both the evaluator and teacher within ten (10) school days of the receipt of
the appeal.

When an appeal is submitted to the Assistant Superintendent, the following will occur:

A. An Appeal Committee (3 members) will be formed by the Assistant Superintendent. The teacher
will select one member, the evaluator will select one member and a mutually-agreed upon third
member will be selected. If the teacher and evaluator cannot mutually agree on a third member,
the third member will be appointed by the superintendent. A Chairperson of the Appeals
Committee will be appointed.

B. The Appeal Committee will meet with the evaluator and teacher. Both parties will have the
opportunity to present concerns.

C. Following the Appeal Committee meeting, the Appeal Committee will reach consensus regarding
recommendations. The Chairperson of the Appeal Committee will prepare written
recommendation(s) and present the recommendations in writing to both parties within five (5)
school days of the decision.

D. If consensus is not reached by the members of the Appeals Committee, the Superintendent of
Schools will decide the outcome.
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FORMS

Goal-Setting Form (1 OF 2 pes.)

Student Learning Objective(s)*

Please respond to the following prompts for each SLO:

Student Learning Objective (SLO)
What will you teach in the SLO? What is the expectation for student improvement related to school improvement goals?

Standards and Learning Content
What are the starnidards connected to the learning content?

Baseline Data
What is the baseline data related to this SLO? How does the data support the SLO?

Indicators of Academic Growth and Development (JIAGDs)/Growth Targets (Must have two if only one SLO)
What are the quantitative targets that will demonstrate achievement of the SLO?

Student Population
Who are you going to include in this objective? Why is this target group selected?

Interval of Instruction
What is the time period that instruction for the SLO will vccur?

Progress Monitors
How will you measure progress of the SLO?

Instructional Strategies
What methods will vou use to meet this SLO? What professional learning or supports will you need to achieve this SLO?
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Goal-Setting Form (2 OF 2 pgs.)

Student Feedback

Student Feedback Goal
What is the school-wide goal set by the building administrator in response to data from the Safe School Climate
Survey?

Action Steps
What steps will you take to help achieve this goal for our school?

Evidence
What types of evidence will you collect to substantiate you fulfilled the steps identified?

Parent Feedback

Parent Feedback Goal
What is the school-wide goal set by the building administrator in response to data from the Safe Schoal Climate
Survey?

Action Steps
What steps will you take to help achieve this goal for our school?

Evidence
What types of evidence will you collect tv substantiate you fulfilled the steps identified?

Performance and Practice Foeus Area

Reflecting on your previous experience and evaluations, chose an area within your professional practice that you
would like to further develop. Share why you have selected this as a focus area, including how improvement will lead
1o greater student achievement. Please describe what types of support you will need, including any professional
development you would like to pursue.

P he Goal-Settine Conference will he sizped off by both the teacher and evaluator,
[Type text)




(Type text]

Pre-Observation Form

The Pre-Observation Form must be completed and shared with the evaluator prior (o the Pre-Observation
Conference. If there is no Pre-Observation Conference scheduled, it must be shared in advance of the actual

observation.

Lesson Objective(s):
List the instructional objective(s) of this lesson.

Content Alignment
Explain how the objective(s) align with the CCSS, CCT and/or district curriculum.

Differentiation
Describe how differentiation of instruction has been incorporated into your lesson plan. (To heip, Newtown's

Taxonomy is provided in Appendix 4)

Assessment
Describe how you will knaw if your students achieved the stated objective(s) of the lesson.

Instructional Strategies
How will you know if students have achieved the lesson objective(s)?

Focus Area(s) for Observation
List anything that you would like the evaluator lo look for during the observation. This may be tied to instructional

practice focus areas establish ed in the beginning of the year.
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Post-Observation Refleetion Form (Teacher)
This reflection should be completed by the teacher and shared with the evaluator prior to the Post-Observation Conference,

As you think about your lesson and how it progressed, which of your instructional strategies were most effective in helping
students learn? What evidence supports your conclusions?

If you made changes or adjustments during your lesson, what were they and what led you to make them?

To what extent did students achieve the learning outcomes you intended? What evidence from student work or assessment
do you have that provides you with sufficient information about student leaming/progress towards the leamning outcome?
(Upload student work or assessments from the lesson prior to the Post-Conference.)

In our pre-conference we discussed students requiring differentiated instruction. Briefly describe what you observed about
the performance of the students for whom the instruction was differentiated.

What have you Jearned from this lesson or others that will impact your planning for future lessons, either in terms of your
own instructional skills or in addressing students’ instructional nceds? If you were to teach this lesson again, would you do
anything differently and why?
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Post-Observation Rellection Form (SIIS5)

This reflection should be completed by the teacher and shared with the evaluator prior to the Post-Observation Conference.

As you think about the observed area of professional practice (Ex: classroom lesson, social skills group, coping skills
group), which strategies were most effective in helping students progress? What evidence is there that supports your
conclusion?

If you made changes or adjustiments during the observed area of professional practice, what were they and what led you to
make them?

To what extent were the intended outcomes achieved? What evidence supports your conclusion? (Upload supporting
documents if applicable)

{ONLY APPLICABLE IF A LESSON WAS OBSERVED]
Briefly describe what you observed about the performance of students for whom you differentiated instruction.

What have you learned from this observed area of professional practice that will impact your planning/approach for the
future - either in terms of your professional skills or in addressing student needs? In reflecting on the observed area of
professional practice would you do anything differently and why?
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Post-Observation Evaluator Feedback Form
Evaluator will complete this form following the Post-Observation Conference.

Commendations/Recommendations:

Text box for Response.

Next Steps:

Text box for Response.

Share with Teacher
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Mid-Year Conference

In preparation for the Mid-Year Conference, cvaluators should review the goals and objectives set al the beginning of the year, evidence
trom prior observations and/or reviews of practice, as well as any supporting dacuments shared by the teacher. They will then refer to the
following conversation starters (for each component of the evaluation) to decide which questions are most appropriate. These questions
will guide the discussion during the Mid-Year Conference; therefore, teachers should come prepared accordingly. Questions can be
edited, deleted or added in order to make the Conference more meaningful. A scripting box is available for the evaluator to either type
direclly into while conducting the Mid-Year Conference or lo complete following the Conference. Information from the Conference can
be tagged. Evaluators should review any artifacts or self-assessments that the leamcr has provided ahead of time and decide which

questions are most appropriate. No rating is provided at this time.

45% Student Learning Objectives
« How are students progressing toward the IAGDs you’ve set for their learning this year?
e  What evidence/data do you have to support your thinking about student progress?
e Are some students demonstrating more progress than others?
o Tell me what we have to celebrate. What might explain the successes you've documented?
o Tell me about your challenges. What might explain slower progress than you expected?
o Asyou look toward the end of the academic year, are the growth largets that you set al the beginning of the year atlainable?
» Based on your curent review of student progress, what are your plans for achieving your goals by the end of the year?
o What additional supporls and professional leaming do you need to ensure that you are successful with your students?

Text Box for Scripting

40% Performance and Practice

»  Tell me about your learning relative to your performance and practice area of focus.

s Are you working with a colleague(s) to develop and/or expand instructional strategies? Can I connect you with someone who
may be able 1o offer additional guidance (c.g. special education teacher, ELL teacher, library media specialist, counselor etc.).

»  What are you learning about your practice that is helping you to grow as a teacher? Have you shared your new learning with your
colleagues?

« Lot me share some of ny observations with you. Let’s talk about how 1 can assist you in making progress in your focus area.

e What additional supports and professional Jearning do you need to ensure that you are successful with your students?

Text Box for Scripting

10% Parent Feedback
e As you review your action steps for the parent feedback goal, what strategies/aclions have you put into place that you expect to
posilively influence the school-wide goal?
e What evidence have you gathered to support your progress toward your parent feedback goal?
e  What additional supports and professional learning do you need to ensurc that you are successful with your students?

Text Box for Scripting
5% Student Feedback
»  As you review your action steps for the studenl [eedback goal, whal strategics/actions have you put into place that
you expect o positively intluence your expected oulcume

«  What additional supports and profcssional leaming do you nevd to ensure that you are suceesstul with your students?

Text Box for Scripting



Mid-Year Teacher Reflection Form (Optional)

Part I, Student Learning (45%)
Using the data you have collected so far, reflect on your students’ progress towards the goals you established at the beginning
of the year.

Text box for response,

Describe what progress you made in your performance and practice focus area(s) and what supports would better enable you
to make further progress going forward. Samples of evidence may be uploaded in Supporting Documents.

Text box for response,

Part II1. Parent Feedback (10%)

Describe completion of the action steps for the Parent Feedback component that you cited at the beginning of the year.
Describe how your actions helped produced positive outcomes or resulted in achievement toward a specified goal. Upload
evidence in Supporting Documents.

Text box for response.

Part 1V. Student Feedback (5%)

Describe completion of the action steps for the Student Feedback component that you cited at the beginning of the year.
Describe how your actions helped produced positive outcomes or resulted in achievement toward a specified goal. Upload
evidence in Supporting Documents.

Text box for response.

Share with Evaluator
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Additional Evaluator Feedback (Optional)

Text Box for Scripting
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End-of-Year Teacher Self-Assessment and Rellection Eorm
Part L. Student Learning (45%)

As you work on this section, you may find it helpful to open a new tab with the SLOs and IAGDs you set at the
beginning of the year so you can refer to them. To do this: 1) Right click (2-finger click on Mac) your name in the
black bar at the top of the page and select "Open Link in New Tab" 2) Scroll down and click the yellow sticky that
says "Ready to plan your goals or SLOs?" 3) Click "Student Learning Objectives" at the top of the page.

Results of each SLO indicator 1AGD) with evidence
Provide your overall self-assessment of whether each SLO indicator (IAGD) was met (based on the results of your

identified JAGD). Use the ratings: Did not meet, Partially met, Met, Exceeded or Does not apply. Upload evidence
in Supporting Documents.

Describe what you did that produced the results for each SLO indicator (IAGD). Describe what you leamed and
how you will use the results going forward. Samples of evidence may be uploaded in Supporting Documents.

Describe what progress you made in your performance and practice focus area(s) throughout the year and what
supports would better enable you 1o make further progress going forward. Samples of evidence may be uploaded in
Supporting Documents.
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Part 111, Parent Feedback (10%)

Describe completion of the action steps for the Parent Feedback component that you cited at the beginning of the
year. Describe how your actions helped produced positive outcomes or resulted in achievement toward a specified

goal. Upload evidence in Supporting Documents.

Part 1V. Student Feedback (5%)

Describe completion of the action steps for the Student Feedback component that you cited at the beginning of the
year. Describe how your actions helped produced positive outcomes or resulted in achievement toward a specified

goal. Upload evidence in Supporting Documents.

Text box for response.

When you are ready, click the gear icon in the black bar above, select What's been shared?, and select Share next to
Self-Assessment to make your responses visible to your observer,

*The End-of-Year Conference will he signed off hy both the teacher and evaluator,
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End-o-Year Confercnee
Text box for scripting.
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End-of-Year Evaluator Feedbaek Form
Part I. Final Rating Summative Worksheet

Evaluators will complete the Final Rating Sumunative Worksheet and share it with the teachers in advance of the
end of year conference. Teachers will have the opportunity to review the worksheet prior to the conference.
During the conference, the evaluator will go through the worksheet with the teacher and make any necessary
adjustments. The worksheet will be finalized at the conclusion of the conference. If the teacher would like to
include additional comments, there will be a place for him/her to do so.

Part II. EOY Evaluator Feedback Form

Using the EOY Evaluator Feedback Form, the evaluater will include information that extends beyond the final
rating summary. The evaluator will include specific recommendations and suggested next steps for any indicators
rated below Professional on the Newtown Domains of Good Teaching Rubric and/or any other area(s) that have
been identified as needing improvement. Recommendations and next steps should be discussed and agreed upon
with the teacher during the End-of-Year Conference.

Commendations/Recommendations:

Next Steps:
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Iind-of-Year Teacher Comments (Optional)
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Check-Ins

Text Box for Scripting

Review of Practice

Text box for scripting

41



f44

" SAND3YJI,, PAWSDP 2q ISIMIIO [[BYS JoUoea) sanu)-1sod v “aun
Aue je Sunes pIepue)s mo[sq,, suo 1o sune: Fmdo[aasp,, [enuanbas 0m] 3589 Je S2A1I31 J03BINPS PLES J1 SANIIJIUL PaWIASP 3G A[[e13ua8 |[eys Joreonps sunug)-isod v
* "AA1D9)aUL, PAISPISULD
3q [|eUS 2A0Qe PaqUDSIP BUSILT ,3ARIY3,, Y3 SURasuIJOU 13U2ea] 331A0u AUy 19033 1B JO 3auenss| agvads 2y1 ySnoay) paysdwosse aq J[eYs Siy L N0y 1eak
O pua 341 18 aanoaye Sunuasp st ays/aY J01Bonpa AUE 0) 102103 ¥ 121J0 ABUjuspusIuLAdns JY ], N0J puR 3anj} S1B9A Ul STUNBI, |BUBISSA01d,. [ENU2nbas oml pue 0wl Jeak w
_Suido[aasp., 1o M 0iF Jo weied € Fununsse ‘190780 5, 131031 20(A0U B J0 JeK 181 oY) ul pannwIad aq L[uo [{Rys Sunlel  PIEPUEIS MO[Iq,,  JISIED 8 I3 321A0U E JO Jeh
YLNQJ Y1 UL PAtLIEs 9 IS YoTYM JO FUC ‘SBUNES [PUCISSIJ0Id,, [ERUIND3S OM1 SBR[ 18 S3AISI1 J07RINP3 A1 JE , IAIRLR,, PILIIP oG A|[21ouad {{eys $1240¥2) 3IIA0N

SAND9)JAUCN SA 9ANOFJ T

‘sournuopad o s10)eoipur Sunasii 10N (pIEpURIS Mojag SIBI0 J0uIng sougaicyad Jo sioteatpul swos Sunes Ay :Butdojzas(] taoueuuoad 30 sicieIIpUl FuTEaly
‘euoissajorg faouruuopad Jo s10jOIpuUL Spasoxa Ajjenueisqns :Arejdwiaxg 1Se pouysp 212 s[eaa] souruuoped 24T "piEpUBIS mojeg 0 “Buldojsad(] '|LUOINS3IOA]
‘Krejduaxy jo Suner ssuruuopad sapeununs e sonpaid 0] (UONO9S 1Xau Yyl Ul E|dwdl oY) Suisn) paUIqUICs g [fim S2LI0H91eD IND] SU§ JO YOI LMD §3100%

"sK9AIns JuapWs Aq pouUTULIANSP SE (%¢) 40Bqpad; 1Udpm§ °q
(5O'TS) $2A1193(q0 Suyures] JUIPIS §,ISYSES) Y} AG PIUIULINGP SE {Y%Sh) Uowdo[eAasp pue yueoid Juapms e
:§311082183 0M] 30 pastzdwod
$1 22 SA00J STY ] "[9A9] WOOISSE[2 PUE [00Y3S 313 2 ss31301d J1mIPEoe JUSPTYS 0} NOYNGLAUOD SISYIE] JO UOLIBN[RAS UV 1SIONEI(PU] PAR]IY Suiwreaiudpys ¢
-sfaA1ns Aq pauLiojwn st jey) 39n2esd Jayoes) U0 {950/ @0 "q
-9on2e1d Joysea)
JO SUIEWIOP JAL Y} SOIP[NINIE YIIYM ‘SUIEUIO( SUIYOR3] JO UOISIA POOT S, UMOMMAN Tl PSUgap Se (%0p) 3ouorid pue souruuopied 19yyoe3) JO UoHRAISSQO)  “®
:sa11039e0
om) 30 pasudwon st snogy s “Sururesy jusprys j93ge Ajsanisod Jel S{ID{S pue s30noeld [BUONOASUT 3109 S JO UONRN[EAS Ty :SIOJedIpU] PAle[ay 2910l J3ydea]
*SaWOIIN() JUSPNIS PUE 20AJIJ JAYORI ] :SESIE SN20J Jofew o) wi padnosd ‘satodale
IN0J Ui PAIEN[LAS 9q [[LA S1aYoRa) [[y “soueuuicpad 1aqses) Jo amyord sassuagaidwos pue sjexnose te jured 0 saInseaur o(dy[n 3o sISISu0d wialshs poddns pue voien[es? ay |

MAIAI2AQ WASAS Loddug pue uoljenjea]

(@33s woy)

J[ES SUTJEY ) UOLONPOII]

V XIANEddY



5374

Aseidwaxy 00b-IbE | Aedwany | oovTvE
|RUOISS2L0Ud ov'E-TrT | leuoissajoid opE-TrZ
Juidojasag 0yt Juidojanag ob'TTFT
piepuel§ . W piepuels iy
mojag oy T-00'T #0138 ov'1-CoT

_ $1ujod JuiuleF] JUIPNIS

SIUIDG 2o10€)d JAYIEaL

g Funey Ju

e
1U1e37 3UIPNIS

2qeL
Guney MDeI4 PRI

je03 yaaws
jou pia

|eo8 ow
Ajjered

208 3@

Jecd
papasax3

sda1s UDHIY YIeqPII4 JUBPNIS Ua ss31Bald |

¥eqpaay uepms | %

2 1208 ((3]5) awonnQ Bujuied JUDPNIS PJEMO] ssasdo1g

1 208 [015] awo3IN0 BuILLIEST USPNIS PIEMO) ssaadouy

e

.

Sy

Fupaed

1

WBRMS

91’0

SUOIINQIIIURD)

PNpuod

UDNIEINUNWALOD)

up1je10qEe(|0D

juawaacidw) SNONUNUD)

910

poddng pue uoNIA|IY ‘SISAjRUY

Aoeqpaay

Suiusea] aspnls uponuow |

91’0

ssaudAISUOdSIY pue AliqIeald

i
Suiwea) w swopnis Fuidedus |

m

UOIIEIIUNW LWIOD {EUDIIHIIISU|

sanbiuyda) Suuonsany pue uoissnasig

sanbjuyd3j |euo3NISU|

9T0

uawadeuep wWooisse|d k!

Aqusundsay pue Aljiqetunaidy Julikys |

123W0NALS WO0ISSe|D |nj13adsay pue 3asuodsay e Funesi)

910

Juawssassy aeudoiddy dundisad

uoNINJIsY] JudIdYe) SuL8isag

HﬁHHHﬁHﬂ—!ﬂHHHﬁﬂﬂﬁﬁHdr—(ﬂ

NNNNNNNNNNNNNNNNNNNNNN

mmmmmmmmmmmmmmmmmmmmmm

—:¢<vevvwev¢¢v¢vvvcvvew

AgdoSepa,/luatuo? jo aBpajmouy |

SIUAZNIS |0 I3DIIMOUY |

S0P

|e03 193
joupig

1eo08 1w
Ajjerueq

|1e0d 13N

jeod
papaanx]

£ S

ABAINS JU3Jed Lo |eod piemol ssa130id

¥oeqpazy 1uaied

|
_
|

.

-

SN 19Oy

Jou3

[pyoiq9ns

anfo

T

4

£

4

piDpuDIS
mojag

Guydoranaq | ouolssafosd

Asppdwaxy

3[eaS suney



12%

Apidinaxy vl @ 1
Jua0d [\ 1A | (PUBISS T2
[174 51 | Cuito 2456
PIROLEIC M Lo it | DEDITIS w0 R {

A SURNTEIT Y

g Do 1 JENY R s
1Cc D |ead 322w jcu v_.&.u jeod jaw Aesiyed D 1203 331N D ieof papsaixa A2AIng 1dpnls uo (0T pier0l $53280.g 4oegpaz4 Nm_ ..nm_
Z 1eo2 (01S) aweainp Juikied JuapMIs plemo; §S521304d | |
6°0]i0/A108 T |20 (015) 3wedIng Juiuieay Jwapn)s pakmol sEa1doud _ o |
(5|
“apew s =z
em |20 3y] spiemol w i
ssaidoid 1w el rugls QU ZUID)IGS | M
‘3pewW sem jeod ‘3joym e se uayel L] *$JG} BIIpU| JjuIgms 53
a3 premoy ssaadosd J3naMoH “sjulod (Y140 apIs 42t | dY3 Ul pIuIeIuod
B[127 "I0U PIP SIUIPMIS| M3J & URY) 3J0W uo siutad maj e (s)3984
jo 3l ejuadsad Aq 1983 9Y) passiWl |UIym SJOTRIIPUN | B3 3Y] 23PIIIND
JEnIUELSGNS adejuadad 31qeou | 3yy ul pauteuo3 Ajlenueisqns
e 1nqg(s)ya8ie; sy) eng(shadiez sy |{s)iaduey ay1iow | 2013w sjuapnis
B J5W 51UapNIS MY | 12W S1uapnlis Auep | sjuapnis iSO 150W JO |1y
jedoissay0id e Se J|3sauc Juidnpuos |
pue ss95d Yim Suilesoqe||od pue 3ul) ealunuwod | |
“3AU3 duiuseay Joad uieisns pue dojaaap o] Juneicge|O)
o100 | gExgd ssas804d "3s pue 331a135 12edw) 0) yimos2 u Buileduy
pue 'uai}e131d1aUI “sisA|eue B1ED Al SUBYAIDWOD |
%2 eQpP33) pue RN WUBWSSISSY| G A | =
910 _O\>_D#- Auluie3| )10} SIVDW SSISSE AT RWIWNS PUL A1) BULICS & A
Jurulea Juspnis Juuoiiuowy dA !
y3no.y) Juiviea| mau 33n13SL0I 0) SJudpn)s Ju,pea __
910 |iO/AIGH, 5331013540 AJaniiag
pve juawssasse 91 endvsdde 2uprojas I _
U0 1IUIAIBIVU/UOIIL3IAAID pue JudWSse5se Juiiue|y qi _ _
9T°0|i0/AIQ# spsepUels Y1im paudije s A13ayap a2i83s Juluue|q v}
S3UN0J JU3Y3 Junowoi4 Pl
Jolaeyaq jo spiepuels 3) enzdosdde Junjowoly IH _
1u3ws3edua 1uBpNIS Sunowoaiyg q il |
9T'0 mo\>_Da~ dew||d vanisod e Junowald "
SR 0 |_ 1e08 132w Jou pig I_ |e0d 33w Ajjeilied _ll_ [eo3 jay L_nom pepaadg $d31S U0 YIEGPRIS JUBieg UO §5318044 Y3eQPEI§ 1d ﬁnf. |
4 !
[puiy | 03304| BrOIQNS Eoﬁw:n.h\soﬁm uNEQSw\_uQ E:M.Gmm‘.ﬂwm \Mu\n,wam 20 GUIIRY (S




r =
1 1e08 34 1w Jou pig 1

| “palvawa|dus) uasq asey $53503d 3un1as-1203 3Y) U1 PRYUBNI SOF]S UONIIE Y] JO BUOU JQ M3 | |

Fiuawadud 1

B |eod 3y1 19w Ajjerved | b2 |

Aljny ua3q 3aey sda)s UC)IIEL BY) jO BWOS JA pauawardw Ajjerned uzog aney ssa0.d Fuas-|eed ay} ul payuEp] sdais UDIDE Y JO |1 |

1

‘pajuawajdwi Ayn) usaq aaey ssa304d Fuiyas-|eoS 3YY Ul P3YIUSP! sdB1S UOIDE 3Y1 40 Y] 1208 a1 19 £ _

| -1951e1 joOYRS 3Y1 U0 PayR Ianisod e 3uaey Ajensuaiod se seah jooyas Iy inoudnouyl
pali|esi 3JB 18yl SUQLIe [ELD|IPRE Se |[3M Se 'paivaWadwI ANy UaRY Iney ssa30.d Funyas-jeaf ayy ul paliuapl sda)s uode Iyl jo __.«L_

-

1208 3y} papaadxg _

:s1eos Suimo[[og sy jo uoneotdde pue 1ayoes) 3y £q papiao1d 0UIPIAS JO MITASI B UFNOIY) PIUIULIINIP
S1 ST T, ‘[2O5) JUSPMIS SU/STY SIYIBII A[[MYSSI0INS 1aYILa) € YIryM 03 50139p 3y 193321 Junjel yoeqpaa JWepmS AL, (%) JrAPIIL WP T

-3pew sem 208 ay3 premo} ssa1301d SRUT "JOU PIP SIUIPNIS JO agejuadsad jenuelsqns e Ing (shadiel 3Yy 1w sU3PMS M3j Y _ T

‘apew sem |eod 3yl spiemol |
ss91901d JUedIUBIS ‘BIOYM € SB UBNE] "JBAIMOH 53u10d M3} B uey) 3sow Ag 1281e) Y1 passiw 39ejuaasad 2jgelou e 1nq (s)1381ey 3yl 13w Slu3pMs Auepy

~

-}29.8) 3YY JO IPIS JBY3 UO S1UI0d M3 £ UIIIM 510783|pul 2Y] Ul PBUIEIUDD {s)1391e1 3Y] 19W SIUIPNIS 150N £

-5107821pU1 Y3 VI F3UIZIU0I ($)1281€1 BY) papaacXa Aj|EIILEISENS JO 13W SIUIPNIS ISOW JO IV b

(gD V1) wowdopaa( pue YIM0IS JTWIPEIY JO s107201pUT undn poseq Surel SALBWIWNS VY (%) (s)2Anoalqo SutneT wapnis 7|

1510)BIIPU] PoYedY SUIUIEI] JUIPIS

_ 1e0@ 3y} 333W 10U PIQ 1
pIIU3WI|C U UBSQ IABY ss920.1d Furigas-jeod ayl Ul palJHu3P! STI)S UONIL B §O BUOY JO Ma5,

‘pajuEwajdw

|eof 3yl 13w Ajeried L
Ajrij uadq 3AeY SIS UOIIZE Y1 JO 3WOS JO ‘pajuawa|dwi Afjenped usaq saey ss3304d SuNas-|eod Ay} ul PaylIuapL sdas LOIIE BY) JO
_ -payuawajduin Ajng udaq aaey ssadasd Juinyes{eos a3 ul payuapt sdais uonde 3yl jo _.L 1202 3y) 13w 8
1 1 1
“aTI21 1004IS 31 U0 17333 aAnisod B Sulaey Ajjeljuaicd se seah tooyas ayll ufinoayl
128181 |00Y3S BY} U0 133JJ3 AAN! InBY Ajjeljual Jeah j00Y3s Ayl InsuInGIuL 1208 3y} papaadxy v

pazifess aJe 1ey3 SUCRIE |EUONIPPE SE |3 Se ‘pRILBLIAIIW Ajjny U3Aq asey ss0sd Sumazjuod agql u payNuIp! sdais uoNDe 3Y) 4O (I¥

-areas Surmof[oj oY) 3o uonestjdde pue 1942es) 31 49 Pop1ACId 30UIPIAT JO MITAAI € YBNOIY] PAUIULISISP
5181y ] ‘[e08 jusred ISy/sTy SSYORDI AMISSI0INS I3TI83) € YorM 03 29135 oY) s109[jo1 Sunel joeqpas] wdied 24 (%0 1) }oeapadjusled T

“SUTEWIOP Y} UIY)IM I0JBIIPUI Yo8a 10} S3Ulel
SurSeraae £q padoaaap st so1joead [euorssaz0Id J0J SOLIQII 313 UO paseq Suner sanewWns  (%0) 30U0RIJ DUE 9dURULIOR] ]

(%, 06) s10)BOIpU] PAB|Y 2Bl 1928,

St areag 3uney a3 Suls)



9%

‘(a8ed
1%0U) Xujey Suney sAnewrumg oy pue ‘Surjes Fuirea juapnig o ‘Guryel 5o1081J 1a4oea |, oY) Suisn paysiqeiss s1 Juiey o>:mEE:W ayL
| Arepduwoxg | 007 1¥°€E |
[euo1ss3J01d ovr'E-1vT |
3udopaag | Oy T IVl
piepuels mopg | 0¥ 1-00°1
SjuI04 FuruIea| JUspms
._ 3[qeL,
_ Suney Sures  Juspms

i

:91qe) SUIMO[[0f 9y} Sursn 2I09S [EOLISWINU B WO PSHIAUOD ST Sufjel Juliea] Juspnig Jeuy oy ]
-syonpoid oy Surnuums pue 10108y Fuyydom v £q Juyes sFerar £1032)eoqns Yoes Fukidunuw £q paje[nores st Suney Sutioa] juapnis [eul]

Arerdwaxg | 00V~ 1€

| [euoIssojold OF'e-1v'e

| 3wdopasd | OP'T I T

| prepuelg Mo[eg | 0¥’ 1-00'1
SIUI0g 901)0R1d IOUJeS] |

m Slqel

| Suney s010RIg JoYdBI |

:a1qel SuImo][0 S} Sulsn 9100S [EOLIDWNU € WI0Y PIUIAUCD ST Fuljel 3010814 Jaydes] [euy
syl -sionpoid o Surwums pue 10joey SunyFom e £q Junel afeese A10goeoqns yors Bukjdujnw £q paje[nolea st Julyey 2019044 42403 ] [eut]



Summative Rating Matrix

The Newtown Professional Growth Plan for 2015-16 utilizes the SEED summative rating
matrix shown below.

Using the ratings detenmined lor cach major category: Student Outcomes Relnted Indicators
med Tencher Practice-Relnted Indicators, follow the respective coluing and row to the center
of the matrix, The point of intetsection indicates the simmative rating, For the example
provided, the Teacher Practice Related Indicators yating is proffeiens and the Student
Outcomes Related Indieators rating is proficiem. The summative miing is therefore
proficient. [fthe two major categories are highly discrepant (e.g.. 8 mting of exemplary for
Teacher Proctice and a roting of below standard for Student Quicomes), then the evaluator
should examine the data and gather additiona) inforinotion in order ta determine a

summative rating.
Teacher Practice Related Indicators Rating

4 3 2 1
g 4 Rate Rate  Rate ;:::i?f;
? Exemplary Exemplary Proficient in foi’ﬁad‘ Hion
E 3 Rate ! Rate. Rate Rate
% Exemplaiy Proficient Proficient Developing
¥ | =k L
S | E— . .
o
8 Rate Rate Rate Rateé-
3 Proficient Proficient Developing Daveloping
-y
] LA st R . .
: | ':%
¥ 1 ﬁ::i‘;:: Rate Rate 1 Rate Below
rf‘.; Information Developing | Developing | Standard
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APPENDIX B

Anderson’s Taxonomy

(. Remembering: Retrieving, recalling, or recognizing knowledge from memory.
»  Producing definitions, facts or lisis, or recite or retrieve moterial.

2. Understanding: Constructing megning from different types of functions — written or graphic
> Interpreting, exemplifying, classifying, summorizing, inferring, comparing, or explaining

3. Applying: Carrying out or using a procedure
» Executing or implementing
»  Leamned inaterial is used in products, like models, presentations, interviews or simulations.

4. Analyzing: Breaking material or concepts inta parts, determining how the parts relate or
interrelate to one another or to the overall structure or purpose.
»  Actions like differentiating, organizing, and attributing and being able to distinguish between components
» lllustrated by creating spreadsheets, surveys, charts, or diograms, or graphic representations.

5. Evaluating: Making judgments based on criterin and standards.
>  Critiques, recommendations, and reports are somme of the products that can be created to demonstrate the processes of
evaluation.

6. Creating: Putting ¢lements together to form a coherent or functional whale
> Reorganizing elements into & new pattern or structure through gencrating, plamning, or producing.

»  Requires putting parts together in a new way or synthesize parts into something new, a different forin or new product.
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Creating

Evaluating

Analyzing

Applying

P SR T

Understanding

Remembering

Newtown's Taxonomy of Learning Domains

<~ GCanthe studoni create a new oroduct or ooint of viow?

Aasemin, Composa,
Construct, Design, Davelop,
Formul ate, invent, Plan

Can the student justify a stand or decision?

Assoss, Arpue,Conclude,
Critlque;Oelend;Judge,
Select, Support

" Canthe studem'distiﬁg_uish between the different ﬁans'? o

Appraisa, Compars, Critlcize,
Daconstruct, Discr Iminats, Examine,
Expaiment, Question, Test

Ganthe student use the Information In a new way?

Demonsirate, Edit illuatrate,
intergret, Model, Operate,
Process, Solve,Use

Coenthe student vplaln idess or concepls?

Classify, Describe, Discusa,
Locate, Recognize, Summarize,
Paraphrase, Repori, Select, Transiste

C:an the stident racallor mmmamhar the infnrmation?

Detine Dupleats,
Ldentily, List
Reciwe,

Ruegpatluon, Stote
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APPENDIX C

Responsibility for Eyvaluation of Certified Personnel

Position |

Priméry Responsibility _ _

“Classroom Teacher, Instructional |
Specialist, Reading Consultant,
School Counselors

Special Education Teacher,
School Psychologist, Speech
Therapist, Social Worker, Pupil

Services Personnel
Department Chairperson

PrincipafAssistant Principal

‘I__Cb_o_pt_e_r_a_fci\i_e Responsibility

Principal, Assistant Principal,
Department Chairperson,
Director of Music, Director of

_Guidance

Director of 'Pupilga'vices, Specia_l_
Education Supervisor

—_Frihci-p_ai_, Assistant Principal

Principél, Assistant Principal

ITJ[inc'ip'al, Assistant Principal

_ Assistant Principal
Principal, Director of Pupil
Services _
~ Assistant Supe_ri[\terld_e_gt__ .

Superintendent

~ Principal
Superintendent, Assistant
~ Superintendent
~ Superintendent
Board of Education
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APPENDIX D

Connecticut Codle of Professional Responsibility for Educators

Regulations of Conneclicul State Apgencies
Section 10-145d-400a

(2) PREAMBLE
The Code of Professional Responsibility for Educators is a set of principles which the education profession expects its
members to honor and follow. These prinoiples set forth, on behalf of the education profession and the public it serves,
standards to guide conduct and the judicious appraisal of conduct in situations that have professional and ethical implications.
The Code adheres to the fandamental belief that the student is the foremost reason for the existence of the profession.
The education profession is vested by the public witl a trust and responsibility requiring the highest ideals of
professionalism. Therefore, the educator accepls both the public trust and the responsibilities to practice the profession
according to the highest possible degree of ethical conduct and standards. Such responsibilities include the commitment to
{he students, the profession, the community snd the family.
Consistent with applicable law, the Code of Professional Responsibility for Educators shall serve as a basis for decisions on
jssues pertaining to certification and employment. The Code shall apply to all educators holding, applying or completing
preparation for a certificate, authorization or permit or other credentia] from the State Board of Education. For the purposes
of this stction, "educator” includes superintendents, administrutars, leachers, special services professionals, coaches,
substitule teachers and paraprofessionals,
(b) Responsibility (o the Student;
(1) The professional educator, in full recognition of his or her obligation to the student, shall:
(A) Recognize, respect and uphold the dignity and worth of students as individual human beings, and, therefore, deal justly
and considerately with students;
(B) Engage students in the pursuit of truth, knowledge and wisdom and provide access to all points of view without
deliberate distortion of conlent area matler;
(C) Nurwure in students lifelong respect and compassion for themselves and other funan beings regardless of race, ethnic
origin, gender, social class, disability, religion, or saxnal orientation;
(D) Foster in students the full understanding, application and preservation of demoeratic principles and processes;
(E) Guide students to aequire the requisile <kills and understanding for participatory citizenship and to realize their obligation
1o be worthy and contributing members of socicty;
(I') Assist students in the formulation of worthy, positive goals;
(G) Proniote the right and (reedom of students to [earn, explorc ideas, devclop critical thinking, problem-solving, and
necessary learning skills to acquire the knawledge needed to achieve their full potential;
(11) Remain stead fast in guarantecing equal opportumly for quality cducation for all students;
(1) Maintain the confidentinlity of information concerning students obtaned m the proper course of the educational process,
and dispense such information only when preseribed or disected by federal or state law or professional praclice;
(1) Create an emotionally and physically safc and healthy Jearning environment for ail sludents; and
(K) Apply diseipline promptly, impartially, appropriately and with compassion.
(¢) Responsibility to the Profession:
(1)The professional educator, in full recognition of his or her obligation to the profession, shall:
(A) Conduct himself or hurself as a professional realizing that his or hier actions reflect directly upon the status and substance
of the profession;
(B) Uphold the professional educator’s right to serve effectively;
(C) Uphold the principle of acadenic freedom,
() Strive 1o exereise the highest Jevel of professional judgment;
(E) Engage in professional leaming to promote and implement research-based bes educational praclices;
(FF) Assume responsibility for lns or her professioni] development;
(G) Encournpe the participation of educators in the process ol educational decision-making,
(H) Promote the employment of only qualified and fully certificated, authorized or permitied educators;
(1) Encourige promising, qualified and competentindividuals o enter the profession,
(1) Maintain the confidentiality of mformation concerning colicagues and dispense such information only when prescribed or
directed by federal or state law or professional practice;
(K3 Honor professional contrifets until futfillment, release, or dissolution matually ugreed upon by all partics to contract;
(LY Create » culture that encourages purposeful collaboration and diafogies among all stzkeholders;
(M) Promote and maintain ongoing commuuication among all stakeholders, and
(N) Provide cllective leadership 1o ensur contnuous foeus on student achievement.
(¢) RESPONSIBILITY TO TH E COMMUNITY



(1) The professional educator, in full recognition of the public trust vested in Lhe profession, shall:

{A) Be cognizant of the influence of educators upon the community-at-large; obey local, statc and national laws;

(B) Encourage the community to exercise its responsibility to be involved in the formulation of educational policy;

(C) Promote the principles and ideals of democratic citizenship; and

(D) Endeavor to sceure equal educational opportunities for all students.

(e) RESPONSIBILITY TO THE STUDENT'S FAMILY

(1) The professional educator in full recognition of the public trust vested in the profession, shall;

(A) Respect the dignity of each family, its culture, customs, and beliefs;

(B) Promote, respond, and maintain appropriate communications with the family, staff and administration;

(C) Consider the family’s concems and perspectives on issues involving its children; and

(D) Encourage participation of the family in the educalional process,

UNPROFESSIONAL CONDUCT*

(f) The professional educator, in full recognition of his or her obligation to the student, shall not:

(A) Abuse his or her position as a professional with students for private advantage;

(B) Discriminate against students;

(C) Sexually or physically harass or abuse students;

(D) Emotionally abuse students; or

(E) Engage in any misconduct which would put students at risk; and

() The professional educator, in full recognition of his or her abligation to the profession, shall not:

(A) Obtain a certificate, authorization, permit or ather credential issued by the state board of education or obtain employment
by misrepresentation, forgery or fraud,

(B) Accept any gratuity, gift or favor that would impair or influence professional decisions or actions;

(C) Misrepresent his, her or another's professional qualifications or competencies;

(D) Sexually, physically or emotionally harass or abuse district employces;

(E) Misuse district funds and/or district property; or

(F) Engage in any misconduct which would impair his or her ability to serve effectively in the profession; and

(h) The professional educator, in full recognition of the public trust vested in the profession, shall not:

(A) Exploit the cducational inslitution for personal gain;

(B) Be convicted in a courl of law of a crime involving moral turpitude or of any crime of such nature that violates such
public trust; or

(C) Knowingly misrepresent facts or make false statements,

* Unprofessional conduct is not limited to the descriptors listed above. When in doubt regarding whether a specific course of
action constitutes professiona) or unprofessional conduct please seek advice from your school district or preparation
institution.

(i) Code revision

This Code shall be reviewed lor potential revision concurrently with the revision of the Regulations Concerning State
Educator Certificates, Permits and Authorizations, by the Connecticut Advisory Councils for Adminisirator and Teacher
Professional Standards. As a part of such reviews, a process shall be established to receive input and comment from all
intercsted parties,

Dianna Wenizel
Commissioner of Education

Sarah Barzee
Chief Talent Officer

Shannon Mariman
Division Divector, Bureau of Educator Effectiveness wnd Professional Learning
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Rubric for Effective Teaching

Newtown Public Schools

Connecticut Common Core of Teachlng (CCT)

Dotnnin § sCangent b Exventlad SKIth which inchales the
Wewlown Disteiet Carricadiny uidfor ofber
appropriate Conneeticor cuntent standands st ke
demotistared 2 e presservice level, aaa
preceyuising o cenlficatipn,

Domain 2 Classroom Environment, Student Engagement
and Commitment to Learning

Dumain 3 Planning for Active Learning

Domain 4 Instruetion for Active Learning

Dotmain 5 S Xsgcusmient for Lebruing

Domain 6 Professional Responsibilitics and Teacher

Lesdership

| Domaind

NPS - Rubric for Effective Tenching

-Generaily Observed

sDesmanstrailon af ihe presservice fevel ava presrequitite to cevlification and cabredded within the

Tubrie,

Doinali {  Claasvoom Envlpanment, Sulent
Fngugenient and Commitment te
Letrning ’

Dosiain2 | Planning for Active Learning

Damalnd | Thitryéifon for Active Learning
AN litegrated iiughaut the'sthor dopmifus

Profesalons) Responsibflities and
Teschar Ledderahlp

Pago 1 of 13

n-clngy abiervuiion

Non-¢larsroon abservariony/reviews of practice.

dn~cingy pbaervntion

i Nonselustrvom ohservatiumireyions of praciice,

May 16,2016



1: Chissroom Environment, Student Engagement and Commitment to Lenrning
Teuchers promarte stdent engagement, independence and interdependence in learning and facifitate i pasitive tearning coumiity by:

Indlcator 1a| Creating o positive learning environment that is responsive to and vespectful of the learning needs' of all students.

Attributes

»  Rapport and positive social
Interoctlons

+  Ruspeet for student
diver;ityl

» Environwment suppottive of
intellcctual risk-loking

+  High ¢xpectalions for
student lenrning

Ttearning necde of all students: Includes anderstanding 1y pead and atypoat grawthoamd desclapneoa el 1
e 1ake faur acconm e u Lo,
nizing individual dilenyeny s < incpdmg, It nedSimiteb i cieg, cilmicity. genler, gevinl v

Caglisiylanyuage leanees, Tu
“Sindent dlversity: v
helivls, w wihee ideslogics

'
i

- studenls are negalive aor
 disrexpectful andfor the teacher
¢ dues nol premets positive sucisl
i inlelactions among studenls,

! studenls’ cultural, socinl vad/or

Belew Standard

Imeractions berween teuther and

Does not establish a learning
enviromment that is respectful of!

tlevelopmental differences ond/or
\he icacher does not address
disrespeetlof behavior,

Cicates a learning environmunt
Ihal discourages sludenis from
laking intehicetual risks,

Establishes low expectations for
student learning,

st ol 1y

thniciy, caltuis, Langs

Developing

Interactions between teacher and
students are generally positive
and espeetful and/ar the teache
i istcntly mkes ulicmpls o
momole positive social
intciactions among students.

nc

Establishes 2 leaining
cnvironment that is
inconsisteatly respectiul of
students” culturad, socia) undfor
developmenial differences.

Creales a leaning envivonment
in which some students are
willing to wke intelleewnl risks.

Cstablisbes expectations for
learning o1 soise, but not all
studeins; OR js incunsisient in
communicating high
expechations [or siudent learning

Lo

Page 2113

T awdente, mhuluig Chaierist
Al o i
| Sneiactinomir A

Profcssional

Intewactions beiween teacher and
students ire eonsistently positive
| and yespeetfol aml e teacher
1cgulavly promoles positive
soeidl interactions among
| students,

Maintaing 4 learning
vnvironimenl that is consistentdy
respect [ul of all students’

* culrel, social/emotivnal

. developmental differences,

Createx a learning environment
in which most stadenis are
willing te tuke intellectual Jisks,

Establishes and consistently
« yeinforees high expectdions for
* lemning for all sindenss,

npeds of gudenic

Exemplary

In uddlition 10 the chovacter istics
of professivnal including ane vr

more of the following:

b e, phe e ahilitics, inetlecioal abili

There is na distespeeiful
behavior between students and/or
when necessary, teuchet or
students appropristely einrect
one another,

Acknowledges and incorparates
students’ culloral, social and
developmental diversity 1o enrich
leaming opportunities.

Siudents are willing to take
intellectual risks and nre
eneouraged 16 respecifully
question or ehallenge fdeas
presented by the teacher ar other
students,

Crevles oppottunitica Jor
students o set high gouls and
lake respousibility toe their own
leayning.

wifunnance oF stodente with diaabilithes, giftvialented stnlsoie, anl

er, reliplions beliely, peliveal

May 10,2016



1: Classruoin Envivonment, Student Engagement and Commitment to Learning

)

Teachers promote student engagenient, indep

Indicalor 1b | Promoting developmentally appropriste standards of behavio

Below Standard

Attributes

Demanstrates lisile or no
evidence that standards of

+  Communicating, behavior hove been established;

dence and interdepend

Developing

Estublishes slandards of behavior

and/or minimelly enforces
expeetations (c.g., rules snd
consequences) resulting in
interference with student
\caming.

reinforcing, and
ma{nisining appropriate
standards of behuvior

Provides little to no instruction
and/or opportunilies for students
to develop social skills snd

| responsible behavior.

Pramoting soclal
competence” and
responsible behavior

*Socisl ) L 58S
Goleman, & Rhee, 2000).

P

wness, sell:

"Proveitve strutegies include sel Cregulation sirutegies, probilem-golving shutcgics, conficlresalulion processes, intemeitonal

but i tly enfurces
expectotions, resulting in some

| interference with student
| learning.

nconnistently tcaches, models,
and/or reinforees social akills;
does not routinely provide
students wilh opportunities (o
self-regulate and take
1csponsibility for their gelions,

Page 3 ol 13

Professional

Establishes high standords of
behavior, which are consistently
relnforced, regulting in Litlle ar
no interference with student
lcaming.

‘When necessary, explieitly
tcaches, models, und/or
positively reinforces sotial skills;
youtinely builds studeots’
capacliy to self-regulate and take
responsibllity fur iheir actions.

and r

e in learning and fucilitale a positive learning community by:

r that suppurt s productive learning environment for all studenis,

! Exemplary

n addition 10 the churacterisiics
| of proficient including one or
| mnre of the following:

|

Student behavior is completely
appropriate.
OR

| Teacher scamicssly respunds to
| misbehovior without any loss of
instructional time.

Students lake an aclive role in
maintaining high standards of
behaviors.

OR
Students are encouraged lo
independently use proseiive
uuau‘n[ts‘ and gocial gkills and
lake responsibility for their
aclions.

social awajeness and sociol skills of appropriate times and with sufficicnt fiequency (a be effeetive in the slmation {Boyaltis,

ble declsl i

May 16,2006




1: Classroom Environment, Student Engagement and Commiitment to Learning

Teachers promote student engagenient, independ and interdepend iit learning and facilitate a positive learning community by:

Indicaior 1¢, | Maximizing instructional time by effectively managing routines and transitians,’

Below Standard Developing Professionat Exemplsry
. | v.addiston ta the characteristics
! Attributes of proficient Including one or
| more of the folinwing!
1 — 13
Dacs not cstablish or I . 0 [ Teacher ensoursges and/or
=  Routines and ironsitions ineffectively establishes roulines :::m':f::?:::::':‘: esultin Esublishes routines and | provides apporiunities for
appropriate to needs of and transitions, verulting in n some logs of instry ctilonnl B | \ransitions tesulting in studenia 1o independently
[ sodents | significont loss of instructions! fime meximized instructional time. | Taclibaie routlnes ond
time. . I tronsitions,
: and trandlilens oix ional ipalional astivillcs ueh as luking or isietbuting muicriais fo prepuration Fr i ion. Trmsitlans are i las auch uk moving faum onc

clussropm activity, gradping. RSk &° ¢nnteRi 1o unather.
Pogod of |3

Muy 16,2016



2: Plauning for Active Learning

Tewchers plan fustruction 1o engage sitdents in vigorons and refevant learning and to promote their curiosily ahout the world al large by:

Indicator 22, | Planning of instructional content that Js aligned with standards,

chaltenge* for all studenty

Attributes

» Content of lesson plan’ fs
atigned with standards

¢ Content of lesson
appropitate to sequence of
Icszons and gppropriste
luvel of challenge

* Usc of dala to deternilne
students’ prine knowledyge
snd differeatiation bosed
on students’ learning needs

Below Standard

Plans content Hhal is misaligned

with or docs ot address the
Newtown District Curvieulun

| andfor other appraptiate

Conneeticw content stondards.

Docs nol approptiatcly sequence

content of the Jesson jilan,

plan common instruction and

learning tasks without
ideration of dota,

priar knowlcuge or difYeient

learning needs,

Uscs generl curriculum gools to

Developing

Plans conient thal partisily
atldicsscs Newtown Distelet
Curriculum snd/or other
appropriate Connecticut content
standards,

Partially aligns content of the
Jesson plan within the scquence
ot lessons and incunsistently
supports un sppropriate level vl
challenge

Uscs appropi iute, wholc class
data to ploa instructivn with
limited auention to prior
knowledge and skills ol
individual students.

Professional

Pluns contenl that direclly
addresses Newtown District
Cunviculum and/or other
apjpropriatc C fcut content

bullds on students’ prior knewledge and provides for sppropriate level of

| Excinplary

| In addition io the charncleristicy
| of pruficiens including one vr
more of the fallawing:
Plans for anticipation of
misconceptions, ambiguitics or
challenges and considers

Itiple ways of how to uddress

slandards.

Aligns content of the lesson plan
within the sequence of Jussons
anil suppaits un appropriute level
of challenge.

Uscs multiple sources of

apprugriaie dota (v determine
individual studenis' prior
knowledge and skills to plan
targetcd, purposeiul instruction
thai advanees the lcaming of
studenis.

these in advance,

Plans lo challenge studenis to
catend their learning.

Plans for smdcn-ls to identify
their own Icarning necds based
on their own individual data,

el of Chiallyn
uaeks ton thn n,..r....‘.rd.-u Tovels fdhie iy b fa
wt progestunee 7. ok ithe aod covegie s i fie

8T ausinwsiy, o on ilies 3 vy o mrpaniec thinking it Tt 43 Tevele, fram the mat

ARCBNY TI obBn ety e A0

TR b P e e shga el |

fo b, s reell f fegin, omainty, Infirmation,
o v kvinbing ot i st ) s conplon il i,
b Tanemitny Tev i b and Wiekdts Tty K mrirdee brmls.

wniedod Hainsing v o i faveat sl B Bratrin lhuns S
"t n = o sl plas

Wectiuul awnpeih pamants

sy i aming Lt Dol

Page 5 al

s dhewplinped Fa all witiry gvan i tidhig 1

St s (ULDEY foy warty shilliued ot sten

shuy 16, 2000



2: Planning for Active Learning

Teachers plan instruction to engage studenis in rigorous and relevant learning and to promole their curiosily ahoui the world at lmvge by:

Indlcator 2b. | Planning insiruction Lo cugnitively engage students (n the content

Attributes

* Strategics, tasks and
questluny cognitively
engage students

* Instructional resunrees'’

und flexible gruuplngs“
support cognftive
enpagenent and new
lesrning

— e aiet e

l?l\w..u:m-:. iy drfinm ra tlw puipose
grestur tmwaning st wnderii
Rk bigtredsomling), o ilisfugue ey

l Below Standard |

Plans instructional 1asks that
Jimii oppostunitics for studems’
copnilive engapement,

Sclects o1 designs (esources

| and/or grounings 1hat do not
coghilively enguge studenis or
suppoit new leaining.

Developing

Plans primarily teacher-directed
inklruetionnl strategica, tasks ond
qucstions that provide sone
oppununities for sindents’
cognilive engagement,

| Selects or designs resomees

Professional

Plans instructionsl sicateyics, nsks
and guiding questions (hat
promote srudent cognilive
cngagement. This can be done
{hrough problem-solving, critical
or creative thinking, dlscoursc? or
inquiry-bascd lesrning® and

lication to other situati

Sclecia or dusigns resoureey and/or

ond/ar grouplngs that

| cogage stodents cognilively snd

minimally support new learning.

flexible gr thut cognitively
eagage studenls and support pew

learning in the content area,

Exemplnry

In adledttion tw the characieristivs
of proficient incliding pue o
more of the fallowing:

Plung 10 icleasi 1esponsibility Lo
| the studers o apply snd/or
extend leaning beyond e
leaming cxpeelation,

Selects or designs resources fo)
interdigeiplinary counectivns (hat
cognitively cogage studeats ond
extend new learning.

Sioraetlion byiwedn ferehers il students and students and siidenki, i wisih s dsd nroltiple pesspectives wie segiesejilal, romommicaied ond challenged, with the gl ol veuling

it i e rsl Disbigne esimenation), witten dialugue (reaction, thingln, fetdbark), visual dlologue (charts, graphis, pulmtings o imuges dist represens studeont und iwachiir

v ven Tl ledd up digied reswarces.

) . . . . . B _—

Toyutry-hexd Tearnlhg: cecin wlien siitsnid gencrste knowldgss asied ineanfig frum v exprericies and wofk suitectivety or indlvidnally 16 stady 3 protdem nr unsway w qiesiion Wik nfien sioctired vioied
Jinmicts (il requive syudents 1 guge W e sofution ol paniculpe commuitity Sased, schonl-bneed arveginmad m ghobia! problom which has relctanie fu theic world. The tragher's role T laguivp-baced leaining ls vie of
Feeibiain® m rcamiece, Father 100 diyparser nl krawviedge.

1l g e
Toxtrucilunul vegouyces: incluiles, bui are not tinited 1o

sk Tk Atdanes, ebnuk o, gty st e, it gaNTes, e parcaciek, piclures, epsss, ik pmnts,

D el e, paforilane o, vesceals, weilicn and Wi lor o) piudic,

books,

y reading and inf

, perivdicols, chauts, pruy

, onlivne and el and

WL HIm] hisinzee pec it D ali Sthoat (aipm ace,

, Uy s seulprurs, models, maps, globes, nuativn pictures, awlio awh vilen recaedings, VDS, sullwire,
bibilagisphies ond liste of referceces iuaued by puidiasional persosinel, spéeeces [nnan eesomenny anl all utice

"Flexibir Gisupings: growpings of cuiienty thul ore changeuble hascd on ilic pispuse ul the instrctiongl wesiviry and un clisnges In the instruciiunal needs af iadividual etudents nver dine
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May (6, 2016



2; Planning for Actlve Learning

Teachers plan insiruction fo engage stdems in rigorous and relevant learning and 1o promole their curiosity abont the world at large by;

Indicator 2¢. | Sclecting appropriaie assessment slrnt:glu” to manitor student progress

Attributes

! Below Standard

Docs not plan criteria for stodent | Plans general criteria for student
suceess and/or plans some

oppartunities for students to rell-
0SSCER

sueress and/ar does nol plan
apportunities for students o sell- |
5SC8S.

* Criterla for student success

Plans asscasmenl strutegics that
arc limited or not aligned 1o
| intended instructlonal outcomes.

* Ongolng assessment of
student learning

k) g .
Anscaament areategles ass wed to cvaluate student leurnling duiing and sfict insiruction

I« Formaiva 18 o part of thy
intended inatructionat outcainies (FAST SCASS, Einher 2006),
2. Summstfye suseasments af used to evaluste sradent lcoming ot the end of un

Developing

| Plans usseasment stmiegles that
are partially oligned to intended
{nstruction| outcomes OR
stratcgics thot olieit only minimal
evidence of student leamning.

Professlonal

Plons specific criteria for stvdent
success and/or plans
opportunities for students to sell-
assess using {he criteria,

Pinns sssessment sirategies lo
elicit specific evidence of student
Jearniing of intended instructional
auleomes at critical points
throughout the lesson.

| period.

Page 7of 13

helps d

Exemplary

In addition in the characteristics
uf proficient including one o
more of the follawing:

Pinns to include students in
monitoring und planning fo their
own success,

Plans stratcgicy to chgage
studenls in using asscasment
crilerin lv self-monitor and
reflect upon their own progeess,

I pracecs, osed by teocher and swdonis during insiruction that peavider feedback o aljort ongolng tenehing al leaming 1o improve studvuls’ achicvement off

1o w3l ¢xtent the ingruction3| snd Jeuening gosls have deen it

May 16, 2016




3; Instruction for Active Learning

Teachers implement iustruction to engage srudems in rigorous and relevant learning and to promote their cliriosity abowt the world at large by:

Indicat

3s. | Imp)

Attributes

« Instructional purpose

v Content securacy

|-

"+ Content progressien and
devel of chellenge

ting inar

Below Stendard

| Docs not clearly communicote
leaming expeclalions to students,

1
1
Makes multiple content errors,

1 content'! lor learning

Developing

Communleates lcoming
capeciations (o students ond seis
a general purpose for Instiuetion,
which moy require further
clarificstion.

| Makes minor content errors,

Presents instructional conleat (hat | Presents instiuctional confent in o

lacks a logical progression ond/ar
Icvel of challenge is al un
inappropriale level to advance
sludent lcomning,

genenlly logicel progression
andfor kl o ppropriate

Professlonal

Clearly communicates lcoming
expeciations to students and sets
a specific purpose for instruction
and hclpa students 1o see why the
learning is importani. Leaming is
aligned with Newtawn District
Curriculum and/or other
appropriate Connecticut content
standords,

Maokes no contenl enmrs,

Clearly prescnts instructionol
content in a logical and

level of challcnge to advance
student learming.

purposctul prog and atan
oppropriale level of chaltenye to
advance Icoming of all students,

"Cunient: discipline-apecific knowledge, skills und devp understundings ss described by relevant aiole snd nutionul prefessionul siundinds,

Pupe R of 13

|
|
H
)
i

mare of the following:

; learning contexveuiriculum and

Exemplary

Iu additinn ta the characteristics
of proficivat including one o

Students are encournged to
explain how the lcaming is
sitated within the broader

or why the learning is impoitant,

Inviles students to explain the
vonternt  their clagymates.

Challenges students 10 extend
their lcaming beyond the lesson
expectations and make cross
curriculur conncelions,
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3: Instruction for Active Learning

Teachers implement inshuciion to enguge students in vigorous amil relevant learning and to promote their enriosity about the world nt large by:

todicaor 3b. | Leading studens to consteact meaning and apply new learuing through the usc of & variety of differentisted and evidence-based learniog
strotegics.

Attributes

Sirategles, tosks and

Below Standard

Inclndes tasks that da nut lead
siudeins to construel new and
meaningful leoming and that

quesijons fucng primaily on low
| cognitlve demand ar recall of
information.
ses ces andlar
Instructional Jsea esquecs ANl
15 | aroupings that do nut
resources  and

tlexible grouplngs

cognitively engage siudents or
sappaul new Jeaning.

Tmpiements insiruetion that is

primanily teacher diveeted,

Student s
providing litlle o no
responstbility and A
fndependence oppe ftitics fon stwdunts 10
penten develap independence s
Tesminers.
lu\!ruf: anel resalirgen = [ne I|ul'| 2 b | g o B e bhanoks,

whiat, [kl

R, e, WIRER o] e el

ot el

Developing

| Inciudesa combination of tasks and |

| questions in an atempt to lead

students to consiruct new learning

Pralcssional

: Employs ditTerentiated shategies,
lasks and questions that cognilively
cngoge students in cunstiveting new
and ingful leurning throngh

bul are of low cognilive demand
andfon recall of information with
same npportunitics for problem-
solving, eritical thinking and/or
purposchul discourse vr inguiry.

Uses resolrces and/or gloupings
that moderately ¢ngoge students
copnitively und support new
learning.

| Tmplements instruetion that is
| mostly (eacher directed, bul

Ptk rbg

provides sere opportunities for
stiudints 1o develop independence
ax learneis aad share sesponsibilicy
fon the Jearning provess,

Wty rending

vl AP i gy e, i bealiy
e, 0l i, Sy pnee, koalfpiie, ot jeaps, hb

appropriately integrated recall,
problem-solving, witical und viealive
thinking, purposciul discourse and/or
inquiry. At times, studenis Lake the
lead and devclop their own questions
ond prablem-solving stratcgics.

Uses resources and Nexible
groupings thal cognitively engage
students in demonstrating new
Ieaming in multiple ways, including
application of new learning 1o make
inlerdisciplioary, real warld, career
or global connections.

Tmplements instruction U provides

develop independence as Jearners
and share 1esponsibility for dhe
| tearning process,

dow g s, dhulla g
simn ey, st sl

| commuaicate infurmation,

multipic opporiunitics for sludenls (o |

Exemplary

| I addddition 1o chovacteristics of
proficient incliding oe or more of
the follwwing:

Includes opponiunities foc fudeni
to watk cullahoratively W genciate
their own questions and problem-

| solving stralegics, synthesize and |

| .
| P stadent ip, sell- |

| dircction and chipice of resources 1

aotkor flexibic groupings o
develop their tearning.

Implements instruction that

supports and challenges students o

identily various ways lo appreach

Icuming tasks thal will be effective |

| for them as individuals and will
result in quality work,

il s, bl neeapdiove amd thns shreberanves inticd by proliesstimal prrvmned, speabens ik i sl e d n[u deer pmetrpcaluna ] rosuyiens
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3: Instruction for Active Learning

Teachers implement instruction to engage siudents in rigovavs and relevant learning and to promote iheir curiosily abowt the world ai Jarge by:

Indicator 3c. | Assessiny student leorning, providing feedback (o students and adjusting instruction,

Attributes

= Criterla for student success

* Onguing asscasment of
student learning

+ Feedback'® to studenls

* Instructional ll”lﬂlmtll(”

Below Standard i Devcloping

Docs not communicate critcria
for success and/or. opportunities
for students to aeif-asseas are

| rare.

Communicales gencral crilerin

for success and provides limiled

opportunities for studenis 10 seif-
| assess,

Asneases studeni leaming with
. focus limited to task completion
' and/or compliance rather than
. sindent ochlevement of lcsson
purpesclobjective,

Asscases studenl lcarming with

focus on whole-class pragress

toward schicvement of the
ded ‘"sll { | [{

Provides o meavingfol fecdback | Provides feedback that partioliy
or feedback lacks specificity | guides students owurd the
and/ur is inaccorate. intended § iono)

Makes some attempts 16 adjust
instruction that is primarily in
response lo wlole geoup
performanco,

Makes no altempls to adjust
instruction,

"Feedbacks eifeclive fecdbeck p

apmoprivie e sputific ruggestions (o hely studeurs 10 improve thelr performunce.

Munstrucilynel

busvd on the

expeclylions,

ing uf sluden)

Professlang)

Communicates specific erilcria
for success and provides multiple
opportunitics for students W sell-
BSBCSS,

Asgesses student learning with
focus on cliciling evidence of
learning at critical points in 1he
lesson in order lo monitar
individual and gronp progress
loward achicvement of Ihe
Intended insuuctionul outegmes,

Provides individnalized,
deseriptive (cedbnck thot is
uccuiute and helps students
advance their teaming,

AdJusls instraction os nceessary
in response 10 individual ond
group performance.

moe on

Poge 10 0f 13

Exemplary

' Ju additton 10 the charactoristics
of pruficlent incliding one ar
mare of the_following:

Integrates student fnpul in
generating specific criterin for
assignmenis,

P d [ {
I

¥
menitoring and sclf-asses,
belping themaelves or their peers
to improve their lcamning,

| Encousuges peer fecdback thel is
| specelfic and focuses on
| advancing student learning.

! Students identify ways to adjust

I instruction thot will be efTective
far them as individuols ond result
in quality work,

ided by e teucher (8 descriptive and Immedial und belps stndents improve their peefoimunce by lelling thein witun Wicy we Joing right and provides meaningful,

ges Ihat aced (o beanade in order to help stadents aehicve learhing

Muy 16, 2016




4: Professional Responsibflities and Teacher Lesdership

Teachers moximize support for student learning by developing and d

i 12

'oting profe

, collaboration and leadership by:

Indicator 4s.)| Engaging in continuous professional Jearning to fmpact instruction ond student learning.

Below Standard

Attributes

|

* Teacher self-evaluation and | Insufficicntly reflects
reflection snd Impsct on onfanalyzes practice and impact
student learning | on student leaming.

Unwillingly sccepis supervisor
feedback and e
| for improving practico.

fondha ol

* Response to

Developing

Self-evainates and reflects on
practice and impact an smadent
leaming, but makes limiled
efforts to improve indlvidual
prastice.

|

Reluetantly accepts supervisor
fcedback snd recommendstions
for improving pructice but
changes in practice are limited.

| P,

|
Attends required professions!
learning opportunities but cosists

| participsting.

1

* Professions lesrning

| Par in professional
leaming when esked but makes
minimal contributions.

2ol
P

| practice,

Page 11 0f 13

Professional \

Salf-cvalusics and reficels an
individusl practice and i Impact
on srudent learning, identifies |
sross for Improvement, and takes
action {o improve professional
praclice, |

Willingly accepis supervisor or
peer feedback ond makes
changes in proctice based on
feedback.

Participates actively in required
professional lcarning and seeks
out npportunities wiihin and/or
boyond the schaol to stengthon
skills and apply new leamning to

Exemplary
I addition to the characterisiics
of proficicat including ont or
mare of the following:

Uscs ongoing sch-evaluation snd

flection to Initlate proft |
dinloguc with colieagues to
Improve colleetive practices to
address learning, school and
professional needs,

Prouctively scekn supervisor or
peer fecdback in order lo
improve a range of professional
praciices.

Takes o lead gnd/ur initintes
oy jtles far professlonal
fearning with callcagucs.

My 16, 2016




Teuchers maximize support for siudent learning by developing and d

Indicator 4b. | Colluborating (e develop and sustain a professionni learning envir

Attributes

Collsboration with
colleogues

Professional conduet

Contributions to
prefessional learning
environment

4; Professional Responsibilltics and Teacher Leadership

Below Standard

| Participates in required octivilies
ta review daw bur does not use
dsta to edjust instruetional
practices,

Disregords echical codes of
conduet and professional

| standards,

[

Does not contribute to the
climaie, cultyro, and/or leorming
environment of the school

| community,

) 1

aling proj

, collabaration and Jeadership by:

qd

t to suppori

Developing

Participatcs minimally with
colleagues to analyze data ond
uscs resulis to make minor
adjusts Lo § | i

lusrning,

Professionnl

BExemplory

| In addition in choracierisiics of
! proficient including one or more

Collaborstes with colleagues on
on angelng busis to synihosize
and analyze data and odjusts
subsequant instruction to

p

Makes some altiempis 10 acl in
sccordanco with cthical codas of'
conduet and professional
slandards,

| Makes minimol contrlbutions to

the climatc, culture, and/or
learning enviranment of the
school community.

Puge 12af 13

p leamning.

| Acis in accordance with eibical
codes of conduet and

| prafessionn! staridards.

!

13 o positive icam player und

of the follawing:

Supports and assists collcagues
in gathering, aynihesizing and
evaluating deta to adnpt plonning
and instructional practices that
support professionol growth and
student leaming.

Supports colleaguos in exploring
and muking cthical decisions and
ndhering (o professional
slandards,

Takes a lead ond for initiates

contributes to the climaie,
culure, and/or learning
environmeni of the school
community.

" to 1he aimate,
culture, and/or leamlng
cnvironment of the schoal
community.

May 16, 2016




4: Professional Responsibilities and Teacher Leadership

Teachers maximize support for student learning by developing and demonsirating professionalism, colloboration and leadership by:

Indicator 4¢c. | Working with colleagues, students and families to develop and sustain a positive school elimate that supports student Jearning,

Brelow Standsrd

Attributes

| Does not cantribute 1o a positive
school cliinate.

Positive schou] climate

Communicales minimally with
faenilics about student scademic
or behaviora) performance to
required renorts and conferer

Family and community
engagement

Demonrirales a Jack of respect
for cultura) difYerencea when

H e g wilh a1, 1
and familiea OR demonstrates
biss and/or ncgativily in the
| community,

*

Cultwrally respensive
communications

Developing

Mokes minimal coniributions
ta develop a positive school
climate.

Communicotes with families
obout sadent academic or
behovioval performance lhrough

| required reports and confesences

and makcs somc ottcmpts to
build relationships through
additional communications.

| Communicates with femilies and
the community in a culwrally
vespectful manner,

Professlonal

Enpagcs with colleapues,
siudents and families in
develaping and sustaining 3

positive school climate.

Communicates frequently with
fornilies about leaming
expectations and/or siudent
scademic o behaviorul
performance and develops
positive relationships with
familics to prumoic studeat
success,

Consisicnlly communicaies
with families and the
communily in a culrlly
respeetful monncr.

| Exemplary |
In addition to charoctevistica of
proficient including ene or tore
aof the fallowing:

Lends cfTorts within ond/ar
owside the school to improve
ond sirengthen the school
climate,

| Communicale poactively with |
familics and/or engage them in
opporlunities o suppott their |
child's leaming; seeks input
from fomilics and communitics
10 support student growthand |
| devclopment.

Leads efforis 1o cnhunce
culiurally respeciful
communicalions with familics
oid the community.

“Culluratly responsive — using the vultural knowledge, prior ixpesiences and perfonmance pryles of diverse sudenta 1o nieke teaming man: appropriate and effective far il aml 1o bullil bridges of meuningfulness

Vimityexn bk aid el expericaces,

Poge 13 af 12
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